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• We have divided this guide in two modules:  

• MODULE 1 : THEORETICAL REFERENCES, 
STRUCTURE AND METHODOLOGY OF THE GUIDE.  

• MODULE 2: GUIDELINES FOR PREPARATION, 
IMPLEMENTAT ION AND EVALUAT ION FOR 
THEATRICALS PERFORMANCES. 12 DIDACTIC 
UNITS: some objectives, some activities, competences 
and skills, cross-cuttings elements, rubric. 



MODULE 1

• 1.- Description and 
objectives of the 
guide:  
• Provide flexibles and inspiring 

guidelines for anyone who is driven 
to work on climate change through 
theatre. 


• Our guide does not intend to 
establish a defined final result, but 
that the final task will be the 
particular result in each group of the 
implementation of the proposal (a 
drama in a traditional sense or a 
performance in the artistic sense of 
the term).  



2.-  Why art and theater as a vehicle of 
expression?

• Because Art and theatre are an essential mean for 
expressing our social concerns and our emotions. 

• Because Art and theatre has a power to change reality. 



• Fundamental contributions 
and referents, which 
influence 
the theoretical basis of our 
project.  

• BERTOLT BRECHT 
(1898-1936):  

• German playwright, 
creator of the "Epic 
Theatre", which he called 
later "Dialectical Theatre".  

• The play awakens the 
ability to act and requires 
the viewer to make 
decisions.  

• The viewer is not a mere 
consumer, but makes 
decisions for or against 
what he sees, becoming 
a "productive spectator", 
allowing him to develop a 
critical sense to reach his 
own solutions.   

• We thought that, both the 
creator (in our case, the 
creators are the students) 
and the possible viewer 
who contemplates the 
final work, are critical 
beings, able to make 
decisions, and are able to 
change with them the 
path of reality. 



• ALFONSO SASTRE (1926): 
playwright, a referent in theater as 
"social art", also author of excellent 
essays on dramatic theory.  

• Manifesto del “Teatro de 
Agitación Social” (1950) -
(“Social Upheaval Theater”): 
"Theatre carries in its blood the 
demand for a great social 
projection."  

• The dialectic individual/society 
forms the basis of its "complex 
tragedy". It proposes that 
theatre, through tragedy, 
exercises a purifying and 
revolutionary function in society. 

• He assigns to imagination a 
function that solves the central 
problem of his creative work. 
Imagination becomes the 
human faculty capable of 
connecting the dual individual 
and collective perspective. The 
role of Art, thus determined by 
Sastre, corresponds to the 
integration of the three usual 
ways of understanding the 
artistic process: the 
communication of knowledge of 
reality in the form of a game. 



• AUGUSTO BOAL  (1931-2009): Brazilian 
theater creator, pedagogue and social activist.  

• Theatre as a personal knowledge tool and 
personal and social transformation.  

• "We all have to do theatre to find out who we 
are and find out who we can become."  

• Theatre of the Oppressed: he attaches 
enormous importance to the individual's 
capacity for transformation: “A citizen is not 
who lives in society, a citizen is the one who 
transforms it."     

• Theatre and dramatic techniques as an 
effective instrument for understanding and 
finding alternatives to social and interpersonal 
problems. 



Three relevant theatrical 
experiences related to climate 
change.

• GREENLAND, NATIONAL THEATRE 
OF LONDON (2011): 


• It shows society's fracture on 
how to address climate change: 
through political negotiation, 
disruptive demonstrations, or 
individual gestures. 


• They claim that any living 
organism is related to the other 
living organisms of the planet; 
that our actions have 
consequences; and that change 
is constant and inevitable. 


• To write the play, the authors 
spent six months meeting with 
people from the world of science, 
politics, business and philosophy. 



• THE CHILDREN, BY LUCY KIRKWOOD (2006): 

• This play lays out the heritage that we will leave 
to the new generations and the accountability 
we have to act.  

• The play is set in a small hut where they live 
since the disaster in the local nuclear power 
plant where Hazel and Robin worked, two 
retired nuclear scientists.  

• When Rose, a nuclear physics colleague, 
suddenly introduces herself, after 38 years of 
not seeing her, her seemingly orderly life is 
interrupted and they are forced to reflect on the 
impact of their lives on generations to come. It 
is a play with a realistic stage design and 
treatment of characters, time and space. 
https://youtu.be/CjbILpDFTrM 

• https://youtu.be/EUoXoRK565U 

https://youtu.be/CjbILpDFTrM
https://youtu.be/EUoXoRK565U


• ANTROPOCENO, BY TADEUS PHILLIPS 
(2020, TEATRO DE LA ABADÍA, MADRID):  

• "Above all, we want to inspire, to convey the 
need to reflect on the situation of the Earth 
and its evolution. We want to build a theatrical 
mechanism whereby environmental issues are 
addressed in a different way." Tadeus Phillips. 

• It’s a visual poem that wants to lead us to 
reflect on the big question: what world are we 
leaving to our children? It is a proposal that 
gathers visual arts, dance and emotion.  

• The idea for the creation of this play arises 
from Antropoceno theory, and drinks from it 
and from the Dome or geological element they 
recreate, as well as Greta Thunberg, Joan of 
Arc, the Greek choirs or the technological 
advances. https://youtu.be/IvxV3Xa3U34

https://youtu.be/IvxV3Xa3U34


These plays show how art, science and nature 
may not be as far away as we believed. 



THEATRE AND EDUCATION IN 
ADOLESCENCE  

• Pedagogical benefits of theatre 
on Secondary Education:  


• Drama, in essence, deals with 
human relations. 


• Drama develops an 
understanding of the 
relationship with others, 
enriching the social capacities 
of each. 


• And before we put ourselves in 
the shoes of others, we must 
find ourselves: the possibilities 
that our body has, our voice, 
our feelings, our reactions. 



• It helps to increase self-esteem and self-confidence in students.  

• At the social level, it promotes socialization, tolerance and 
cooperation.  

• It makes us understand that we are individually also part of a 
group in which we are an essential piece.  

• It’s a space for discovery and reflection. 

• It develops oral, phisically and creative expression.  

• Theatrical activity is, above all, an experiential activity, with the 
creation of a safe space for expressing ideas and feelings in each 
session.  

• It develops creativity and imagination.  



METHODOLOGICAL LINES AND EXPLANATION OF THE GUIDE’S 
STRUCTURE.  

• GENERAL METHODOLOGICAL LINES:  

• Active methodology, related to project learning and task design.  

• Students must solve situations, not only through their knowledge, reflection and active 
cooperation, but also through their emotions, imagination and sensitivity.  

• All units are justified within an integration process, in which the important thing lies in the learning 
journey.  

• Students are the main protagonist of their own learning and teachers become a guide to the 
process.  

• Based on two fundamental principles: experimentation and experience (as a laboratory) and the 
development of creativity.  

• We will also try to implement the mechanisms of intuition (work on the object of knowledge in a 
sensitive way), of motivation (looking for the way to present the contents in an interesting way), 
the principle of attention to diversity (based on the fact that we are all diverse and provide from 
ourselves something fundamental to the group), and the principle of socialization. 



• We will use games as part of a learning 
technique, because the game facilitates 
the internalization of knowledge, 
generates a positive experience, 
motivates students and develops a 
greater commitment of people.  

• Finally, at the end of each session, we will 
use the technique of the circle, to enjoy a 
space for reflection, questions, 
expression of ideas and analysis of 
content. All the students sit in a big circle 
and have the time and tranquility 
necessary to share the experience they 
have just realized, what they have felt, 
what they have discovered… 



• The parts of the circle time are as follows:  

• 1) The circle is formed. Each participant, including the 
teacher, needs a work diary and the circle starts with 
five minutes dedicated to write the first impressions, 
feelings and/or difficulties we have encountered.  

• 2) The next step is done in turns and each participant 
can tell what they want about their own experience (if it 
has been fun, if they had any difficulty, if they have 
discovered something...). The emphasis has to be 
placed in our own experience, not the others. The 
participants who listen always do it with respect and 
attention, so that the training of attention (so important 
in theater) is practiced through this technique. 

• 3) Finally, a free speaking shift is performed, in which the 
goal is to analyze the activity performed. The teacher 
can ask two questions: a) What have you worked on in 
this activity? (attention, disinhibition, voice, reaction...) b) 
What does the content activity raise? It is important that  
the group that discusses it, drawing conclusions.



• GUIDE’S STRUCTURE:  

• The guide has 12 teaching units. Each teaching unit has the following 
structure:  

• Justification of the unit: it is a brief commentary on the contents of the 
unit, and its relationship to the previous and subsequent units.  

• Objectives: These are the intentions that guide the teaching-learning 
process and that students must achieve at the end of the educational 
process.  

• Contents: These are the elements that teachers work with students to 
achieve the skills expressed in the objectives.  

• Skills: Skills are a set of abilities, knowledge and attitudes appropriated to 
the context. The students must reach them for their realization and 
personal development, as well as for active citizenship and social 
integration (Competence in Linguistic Communication, Mathematical 
competence, and skills in science and technology, Digital Competence,  
Learn to Learn,  Civic and Social Competences…).



• 	 Cross-cutting elements:  In the transversal elements all kinds of 
content can be placed and training processes are not easily included in 
conventional disciplines, but a coordinated collaboration of several or all of 
them is needed for its development. Theatre in education is an excellent 
field for the development of all transversal elements, as basic skills for 
interpersonal communication, active listening capacity and agreement 
through dialogue; and awareness of issues and problems of the globalized 
world, in order to promote the active contribution in the defense, 
conservation and improvement of our environment as a key element of the 
quality of life.	  

• Methodology: it refers to decisions directly related to the organization and 
the development of the learning process. It is a set of strategies, 
procedures and actions organized and planned by the teachers.  

• Evaluation criteria: the evaluation criteria are the specific model for 
evaluating student learning. They describe what they want to value and 
what students must achieve, including both knowledge and competences. 



• Activities: we propose a series of activities divided 
into initial, teaching/learning activities, and final 
activities to structure the contents in each session. 

• 	Unit assessment heading: in the units with more 
difficulties to evaluate, we have added headings to 
allow the evaluation of the competencies in more 
detail. They divide more complex tasks into simpler, 
gradually distributing tasks so that all aspects that 
make up the unit can be evaluated. 



MODULE 2: development of 
teaching units.  
 

• 1ST DIDACTIC UNIT: "THE MOST 
SCOUNDREL WINS”  

•  OBJECTIVES: 


• When beginning to work with 
something as sensitive as our own 
body and our own voice, first and 
foremost we must create the right 
conditions to develop it in which trust, 
listening and respect are paramount. 


• Practice activities to break personal 
blockages and inhibitions.


• First knowledge of the body as 
instrument of expression and 
communication.   


• Experience expressive activities aimed 
at achieving good group cohesion.  



• SOME ACTIVITIES: 

• The teacher will give them a daily object (a 
rope, a stone...) and must give it a different 
utility to the one she has and explain how 
it works.  

• The teacher gives them a card on which 
an object will be written and you will have 
to make gestures for the class to guess. 

• Final activity: All together and scrambled 
on stage, we will have to dance to the 
sound of the music that the teacher puts. 
She will change it and will combine various 
styles such as rock, salsa, African dance... 



2ND DIDACTIC UNIT:  

"METAMORFOSIS" . 

• OBJECTIVES:  

• Be able to play feelings, emotions and  ideas 
through artistic expression.  

• Be tenacious in rehearsals and strive to 
represent well the character assigned to you.  

• Write a short script or outline of a possible play.



• SOME ACTIVITIES:  
TEACHING/LEARNING ACTIVITIES:  

The teacher will ask the class to find a partner. The teacher will give 

the students roles (teacher/students, mother/child, police/teen...) and 

they have to prepare a brief daily dialogue that will then be 

represented before their peers. But, before you start, they must write 

on a piece of paper the characteristics of their character, that is to say, 

personality, why the character is in that place, what is his/her goal... 

and give it to the teacher before each performance.  



• OBJECTIVES:  

• Check the correct position of the body. Know the limits of 
your own body.  

• Master coordination of movements. 

• Being able to keep up with the music.  

• Ensure movement has artistic quality. Choreography 
invention. 

3RD DIDACTIC UNIT:  

"DO WE DANCE?"  



• SOME ACTIVITY (INITIAL ACTIVITY): 

• We close our eyes and move our body to the rhythm 
of the music according to what that music inspires us, 
makes us feel. The melodies will change and some 
will be slow and melancholy, others cheerful and 
boisterous, others dramatic... 



• OBJECTIVES:  

• Raise awareness about the serious problem of climate change 
on Earth.  

• Comply with the commitment of developed countries that take 
part in the United Nations Framework Convention on Climate 
Change.  

• Encourage students to take urgent action to alleviate the 
environmental problem.  

• Encourage the dissemination of information on climate change. 

DIDACTIC UNIT 4:  
  
"SOS: LIFE AND DEATH MATTER"  
  



• SOME ACTIVITY:  

• FINAL ACTIVITY: The student must record a video, as 
a youtuber, encouraging young people to act soon to 
solve the issue of climate change and save our planet. 
Then, they can send it to their friends. 



5TH DIDACTIC UNIT:  
"THINK AND LET YOURSELF GO"  

• OBJECTIVES:  

• Being able to express an idea or an emotion with 
only body movements and facial expressions.  

• Understand, analyze and comment on ideas 
expressed through body expression. 

• Master the terminology of the semantic field of body 
expression and theater in general.  

• We will deal the theoretical concepts and the 
environmental problem from the emotion it produces 
in us, and how, based on our emotions and our 
experiences, we can begin to seek solutions and 
transform problems in a constructive way. 



• SOME ACTIVITIES:  

• Initial activities  

• The teacher will ask her/his students to search at home, on the 
Internet, images of a desolate landscape, of frightened, thirsty 
or hungry animals...  

• In class we will go through the images and the class will 
comment aloud what they feel, think, do about it...  

• Teaching/learning activities  

• Students will have to choose one of the images above and 
represent it to their classmates, who should guess the image.  

• Practice/final activity:   

• Now it's time to propose improvements. Students should think 
of a small play in which they propose a problem created by 
climate change and a possible solution.  



6TH DIDACTIC UNIT:  
"BEST SCREENWRITER AWARD"  

• OBJECTIVES: 

• Know the characteristics of a narrative 
text.  

• Understand the elements of a cinematic 
script. 
Create a cinematic script.  

• Evaluate the different aspects that make 
up a short film.  

• Reflect on the characteristics of climate 
change. 



• SOME ACTIVITIES:  

• Students explain the plot of some films they 
have seen in relation to environmental 
problems: pollution, drought, melting...  

•  We view some excerpts from the films 
mentioned by our students.  

• Guidelines for writing a screenplay. 

• Students write a screenplay based on: videos 
viewed in class; the plots of the films explained 
by the classmates; and their own experience.  

• Ceremony to award an award for best 
screenwriter.



7TH DIDACTIC UNIT:  
"SHOULD WE START AT ONCE?"  

• OBJECTIVES:  

• Develop and consolidate discipline, study, and individual and team 
work habits as a necessary condition for the effective realization of 
learning tasks and as means for personal development.   

• Understand the characteristics of a performance.  

• Be able to put into practice the  theory about performance explained 
theoretically.  

• Reflect on current nature problems of our planet. 

• How do we encourage our imagination?



• SOME ACTIVITIES:  

• Initial activities:  

• In class, we will read all the scripts written by our students to encourage their imagination 
and generate new ideas.  

• Theoretical class on the definition and characteristics of a performance.Watch some 
examples.  

• Practice/final activity:  

• In teams, students must create a performance of less than a minute trying to reflect on one 
of the many problems of our planet’s nature. It should not be a big play but rather a symbolic 
work in which the students take advantage of the resources at home (disguises, color lights, 
music...) to generate a recording that reminds us nature and explains a problem. 



8TH DIDACTIC UNIT:  
"THE CASTING"  
 

• Understand the concept of casting 
and its purpose and characteristics. 

• Being able to carry out a casting.  

• Reflect on personal skills and the need 
for training as a project for the future. 

• Assess the effort of the actor/actress’s 
work. 



• SOME ACTIVITY: 

• Teaching/learning activities: 

• The teacher will ask the students to reflect on what skills they have 
that are relevant to be chosen in a casting for a play. Then, they will 
write it down.  

• Later, the teacher will ask the students to think about how they can 
show them with a video. For example, if they can sing, they should 
think and write down what song they would sing to impress the 
director, the same thing if they know how to dance.  

• Some examples published on the Internet to strengthen the theory.  

• Final activity: The teacher proposes to record a video for the casting 
of the performances that they will prepare in class to demonstrate 
their skills more related and suitable to the project. 



9TH DIDACTIC UNIT:  
"THE SHOW MUST GO ON"  

• OBJECTIVES:  

• Know the standards of testing. Respect 
team mates rehearsals.  

• Learn from peer performances.  

• Be able to represent a specific character.  

• Take care of the personality and concerns of 
the represented character.  

• Provide ideas to improve performances. 



• SOME ACTIVITY:  

• The teacher asks the students to investigate the life of 
their character or invent traits to shape a life full of 
events and motivations that they must internalize and 
later show them on stage.



10TH DIDACTIC UNIT:  
"INVOLVED WITH THE THEATRE AND THE WORLD" 

• OBJECTIVES: 

• Know the main problems caused by climate 
change.  

• Perform at an artistic level the current 
environmental problems.  

• Participate in oral activities done in class.  

• Know how to work individually respecting the 
rules of the class.  

• Try to get the public to reflect on the problems 
caused by climate change through theatre. 



• SOME ACTIVITIES:  

• Writing a script that represents one or 
more problems of climate change. This 
script should contain brief annotations 
on character movements.     

•  FINAL ACTIVITY:  Scripts’ reading, 
and then choose one or two of them 
that are the most appropriate and 
express the performance properly 
(based on the scripts chosen). 
Students will be bringing the ideas. 
The teacher will only serve as a guide 
and will write down proposals to write 
later the final script of the performance. 



• OBJECTIVES:  

• Value the importance of costumes, lighting and scenery in 
a  performance. 

• Identify the symbolic value of  costumes in a performance. 

• Know the different types of costumes of the classic 
theater.  

• Discover the possibilities of costumes in the modern 
theater.  

• Analyze the symbolic meaning of the lighting and know 
some essential concepts. 

• Compose a suitable set of scenery to the text performed. 

11TH DIDACTIC UNIT:  
"ATREZZO" 



• SOME ACTIVITIES:  

• Initial activities:   

• The teacher proposes the discussion of the 
costumes in a classic theatre and in modern 
theatre scenes presented in photos or videos. 

• Now, following the guidelines in modern 
theater, they should draw a possible costume 
for an actor representing the “pollution”.  

• Final activity: The teacher proposes to his/her 
students the following activity: Would you be 
able to disguise yourself with your design? Try 
it and take a photo, so later they can post it in 
Facebook and Instagram. 



12TH DIDACTIC UNIT:  
"LIGHTS, CAMERA AND ACTION" 

• OBJECTIVES:  

• Be aware of the performance process and 
enjoy each part.  

• Be trained to relax and avoid mental blockage. 

• Practice fellowship with other actors and 
actresses.  

• Achieve maximum concentration in times of 
maximum tension.  

• Get into the role and perform it as it was your 
own skin. 



• ACTIVITIES:  

• Relaxation games for the actor/actress.  

• Activities to encourage concentration.  

• Final activity: final performance in front of the public. 



SOME BASIC COMPETENCIES

• CLC (Competence in Linguistic Communication):  

• Express yourself orally and in writing with correctness, adequacy and 
consistency. 

• Respect the rules of communication in any context: turn of speech, 
listen attentively to the interlocutor. 

• CSC (Civic and Social Competences):   

• Develop the capacity for dialogue with others in coexistence and work 
situations, and conflict resolution.  

•  Be consistent working as a team coordinating tasks, times and 
overcoming difficulties. 



• ACE (Awareness and Cultural Expressions):  

• Show feelings and emotions from artistic codes.  

• Show respect for interculturality and value it as a 
source of personal and cultural wealth.  

• Critically select different sources for searching 
information.  

• Develop information derived from data obtained 
through technological means.



• MCST (Mathematical Competence and skills in Science and 
Technology): 

• Include concepts of "climate", "weather phenomenon" and 
“greenhouse effect”.  

• Identify "climate change" as a natural and artificial response variable.  

• Recognize the "greenhouse effect" as a result of man's relationship 
with the environment.  

• Recognize meteorology as a science of study of climate.  

• ● Reflect on the actions that can be taken individually to mitigate 
and adapt to climate change.  



SOME CROSS-CUTTING ELEMENTS.

• Civic education.  

• Effective equality between men an women. Prevention of 
gender-base violence, and any form of racism an xenophobia.  

• Cooperative learning and association among students.  

• Sustainable development and environment. Environmental 
education.  

• Peaceful conflict resolution. Prevention of violence in all areas. 
Education for peace.  

• Use of ICT and audiovisual technology.  



Exemple of rubric to evaluate  
6TH DIDACTIC UNIT:  
"BEST SCREENWRITER AWARD"  





THE END 
THANK YOU for your attention!


