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MODULE 1.- INTRODUCTION TO THE GUIDE 
OUR GUIDE’S THEORETICAL REFERENCES AND EXPLANATION OF ITS STRUCTURE AND 

METHODOLOGY. 

 

1.1  1.- BRIEF DESCRIPTION AND OBJECTIVES OF THE GUIDE 

 

 The development of this guide for the preparation, implementation and evaluation of 

thematic laboratories for theatrical performances focuses on the dramatic form as a means of 

expression and transmission of ideas and emotions. In this case, it revolves around the expression 

of the problems associated with climate change and the need to raise awareness of the current 

environmental situation. We propose methodological guidelines for a course, to be implemented in 

secondary education institutions and whose aim is to learn to create a theatrical performance on 

climate change, through its performance. These methodological guidelines will be useful for the 

activation of creative laboratories, in which the theatrical language and the problem around climate 

change and ecology are used. Our guide aims to provide flexible and, as far as possible, inspiring 

guidelines for anyone who is driven to work on climate change through theatre or, if preferred, work 

the theater through the problem of climate change. 

 We think it is appropriate to make a brief clarification on the term "performance", since in 

Spanish it is associated to a particular artistic conception. The term "performance" designates an 

artistic action in which live art is presented. It involves the presence of the artist in a space and the 

direct relationship between creator and audience. Actions can take place on the street, in any type 

of scenario and for any period of time. Its objective is to generate a reaction, often associated with 

the need for complain or a social criticism. This term was born from a critical stance towards the 

traditional conception of the performing arts. Initially, more linked to concepts of visual art, it was 

defined as an antithesis of theatre, opposite to the orthodox art forms and cultural norms. It differs 

from the narrative, linear or formal idea that other performing arts possess and, unlike the theatre, 

the performer is the artist, it rarely depicts a character as an actor and the content rarely follows a 

traditional plot or narrative. 
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 We believe that it is appropriate to qualify that our guide does not intend to establish a 

defined final result, but that the final task will be the particular result in each group of the 

implementation, that can flexible, of the proposal. Meaning that the end result can be a drama in 

the most traditional sense (for example, from a dramatic text with a linear argument, and 

naturalistic characters and scenery), or it can be a "performance" in the artistic sense of the term, 

breaking in any way with the orthodox forms of representation of the performing arts; the group 

will have total freedom to choose their path. 

  

1.2  2.- WHY ART AND THEATRE AS A VEHICLE OF EXPRESSION? 

 
 The impact of theatre on society and its usefulness as an element of individual and social 

awareness is not new. It is not our purpose here to conduct a comprehensive analysis of the 

relationships between theatre and social consciousness, but we will show some brush strokes of 

this relationship throughout the history of theatre, to explain in a way, why we have come to the 

point of considering theatre as an essential mean for expressing our social concerns. We will take a 

brief tour of our references and influences in this respect and we will also collect some of the current 

experiences.  

 Perhaps every piece of art and, therefore, every display of dramatic art, is the product of the 

society in which it develops, in such a way that even in the setting up that at first glance we can 

consider more inconsequential, there is a reflection of the society of the time and an intent of the 

creator determined by the social situation. However, there are some referents we consider essential 

in the conception of theatre as an artistic expression that has a power to change reality. We will 

summarize the fundamental contributions of those artists, which influence the theoretical basis of 

our project. 

 One essential referent in this conception is the German poet and playwright Bertolt Brecht 

(1898-1936), creator of the "Epic Theatre", which he called later "Dialectical Theatre". On the 

theoretical basis in which Brecht defines his work, he states that the play awakens the ability to act 
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and requires the viewer to make decisions. Through what is witnessed, it 

is urged to transform sensations are into realizations, so that it develops 

more reasoning than feeling. He regards human beings as an object of 

research, mutable, in process and thus, they can change things. Epic 

theatre confronts the audience with situations in which there must be 

changes and, therefore, the viewer is not a mere consumer, but makes 

decisions for or against what he sees, becoming a "productive spectator", 

allowing him to develop a critical sense to reach his own solutions. Many 

of these premises prevail in the attempt of our project. Following the 

imprint marked by Bertolt Brecht we thought that, both the creator (in our case, the creators are 

the students) and the possible viewer who contemplates the final work, are critical beings, able to 

make decisions, and are able to change with them the path of reality. So that, both the creation 

process and the final task, will reflect this attempt to plant the seed of a critical, active and 

participatory position in the world in which we live. Perhaps the differential touch of our project is 

the idea that - both in the process of creation and the work reception - the fact of working from 

sensations, emotions and feelings will be more fruitful than working alone from reasoning and 

reflective appearance.  

  

 In Spain, a referent in theater as "social art" is the playwright Alfonso Sastre (Madrid, 1926), 

also author of excellent essays on dramatic theory. His first articles and his first theater subject to 

the postulates of the groups “Arte Nuevo” (New Art) and "Teatro de Agitación Social” (Social 

Upheaval Theater) attempted a new conception of literature and of its essential function to the 

environment that receives it and produces it. In the 1950s, theatre was, for Sastre, a vehicle to 

influence Spanish society and modify behaviors and structure. Sastre puts the country's urgent 

social renewal before the proper artistic whole. In 1950 the Manifesto of the "Teatro de Agitación 

Social" (TAS) was published. This document outlines the first functional definition of theatre as social 

art in the Spanish post-war period, as it is stated that "Theatre carries in its blood the demand for a 

great social projection." 

Bertolt Brecht 
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 Subsequently, the dialectic individual/society forms the 

basis of its "complex tragedy". It proposes that theatre, through 

tragedy, exercises a purifying and revolutionary function in society. 

The whole reality understanding, in its individual and social 

aspects, is what Sastre intends to capture in his theater. On the 

other hand, in the 1970s, since its play Crítica de la 

imaginación (1973) (Criticism of imagination), assigns to this 

concept a function that solves the central problem of his creative work. 

Imagination becomes the human faculty capable of connecting the dual individual and collective 

perspective. The role of Art, thus determined by Sastre, corresponds to the integration of the three 

usual ways of understanding the artistic process: the communication of knowledge of reality in the 

form of a game. We take from Alfonso Sastre's theory two essential and inspiring points for our 

project: the idea of theatre as a means of social upheaval and the importance of imagination as the 

capacity to connect the individual and social point of view.  

 

 Another reference of the theatre as an instrument of social transformation is Augusto Boal 

(Rio de Janeiro, 1931-2009). Boal says, "We all have to do theatre to find out who we are and find 

out who we can become." That is to say, he points theatre as a personal knowledge tool and 

personal and social transformation. Boal integrated in his plays, political and social activism, 

education and therapy. During his political exile, between 1971 and 1986, he developed the theory 

of the Theatre of the Oppressed "to give the floor to the oppressed classes and to all who are 

oppressed within them." Boal attaches enormous importance to 

the individual's capacity for transformation: “A citizen is not who 

lives in society, a citizen is the one who transforms it." For this 

reason, it makes the Theatre of the Oppressed a theoretical 

formulation and an aesthetic method, which aims to use theatre 

and dramatic techniques as an effective instrument for 

understanding and finding alternatives to social and interpersonal 

problems. From its pedagogical, social, cultural, political and 

therapeutic implications it is proposed to transform the viewer - 

Alfonso Sastre 

Augusto Boal 
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passive being - into a spect-actor, protagonist of the dramatic action -creator being-, stimulating 

him to reflect on his past, modify reality in the present and create his future. The viewer sees, 

attends; the spect-actor sees and acts, or rather, sees in order to perform on stage and in life. If we 

had to sum up briefly the influence of Boal in our project, it will be the capacity of transformative 

power (of the creator and the viewer) that interests us the most.  

As citizens committed to the reality of their time, Bertolt Brecht, Alfonso Sastre or Augusto Boal 

pose different conceptions of dramatic work, always putting it in relation to contemporary social 

circumstances. It is time to ask ourselves… what are the social circumstances; the urgent concerns 

of our time that we must reflect on to seek solutions? There are several and very important, but one 

that seems essential to us specially working with younger generations is that of climate change and 

our relationship with nature.  

 In the last few decades several theatrical experiences related to this content have appeared, 

showing the social concern (perhaps somewhat belated) about this problem. We'll go over three 

relevant samples.  

 Greenland is a 2011 play premiered in the Royal National Theatre, performed by the National 

Theatre of London and directed by Bijan Sheibani. It is a piece written by four British authors: Moira 

Buffini, Matt Charman, Penelope Skinner and Jack 

Thome, which connects several  

stories and, through them, it shows society's 

fracture on how to address climate change: 

through political negotiation, disruptive 

demonstrations, or individual gestures. 

 Through this dramatic piece they wonder 

what is happening on our planet and what can be 

done about it. They claim that in the complexity of the matter, few things are clear: that any living 

organism is related to the other living organisms of the planet; that our actions have consequences; 

and that change is constant and inevitable. To write the play, the authors spent six months meeting 

with people from the world of science, politics, business and philosophy, in an effort to understand 

the changes on our planet. The play addresses the major issues related to climate change: CO2 

emissions, the environmental footprint of our consumption, the melting of the poles, the rise of the 

Greenland, National Theatre of London 
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ocean level and the increase of the temperature 

between 2 and 6 degrees. Also, the natural 

disasters that take place on the planet, its 

consequences in developing countries, the still 

undisputed realm of fossil fuels or the negotiations 

of the failed Copenhagen summit. 

  

 

 

We reproduced some words from the creative playwrights made to  

the SINC agency, about the process of creating the play: "The main problem in addressing the issue 

was its great complexity. It's so extensive and touches so many issues that it's very hard to condense 

it in just a couple of hours. In addition, climate change is marked by confusion and uncertainty. We 

tried to open a front door so the viewer could slowly get into it," said Ben Power, Greenland's 

playwright. "(...) we also wanted to reflect how climate change affects us as individuals, our homes 

or our families and relationships. It can be huge political issue; we wanted to show both the political 

faction but also the social and the relationship factions, and include not only data, but also a poetic 

part," Sheibani states. 

 Even the Stern Review - a classical report of great influence on Britain's environmental policy 

that captures, in economic figures, the cost of acting against not acting - was used as the basis of 

the documentation. 

 "We understood the existing general ignorance and, from there, the great questions arose. 

We started creating a great list of questions that would be those of an average citizen and those we 

tried to pose in the play," explains Matt Charman. 

 To help digest the torrent of rigorous data faced by the viewer, the staging uses multitude 

of audiovisual montages, graphics and powerful images. "For an overwhelming majority of 

scientists, climate change is produced by man's activity (...) We don't tell anyone what to think, but 

Greenland. National Theatre of London. 
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we took a tour of a topic and told the public what we discovered on 

that trip; we left it open for discussion," comments Sheibani, the 

director of the play. "We try to be humble. Given the scale of the 

problem, we could only open the debate to the public and leave it on 

the table, not giving answers." 

 The staging  

of the work was finished in London with a series of subsequent 

events and talks, in which the topic proposed was reflected and 

discussed. Discussions were also introduced to the audience at the 

end of each performance, meetings with the creators and some of the 

most prominent figures in the fight against climate change. One of the talks was another play that 

reflects on climate change:  The Contingency Plan, written by Steve Waters. This two-piece play (On 

the beach and Resilience) portrays England's situation in the near future facing the threatening 

situation of catastrophic flooding. It premiered at the Bush Theatre of London in 2009.  

 Another theatrical piece that examines and analyzes the ecological legacy of the new 

generations is The children (2016), by Lucy Kirkwood. This young British writer (born 1983), lays out 

in this play the heritage that we will leave to the new generations and the accountability we have 

to act. The play takes place in the near future,  and deals with the consequences of a disaster in a 

nuclear power plant, delving into our responsibility to future generations. The play is set in a small 

hut where they live since the disaster in the local nuclear power plant where Hazel and Robin 

worked, two retired nuclear scientists. They try to maintain an appearance of normality but when 

Rose, a nuclear physics colleague, suddenly introduces herself, after 38 years of not seeing her, her 

seemingly orderly life is interrupted, and they are forced to reflect on the impact of their lives on 

generations to come. It is a play with a realistic stage design and treatment of characters, time and 

space.  

The children, by Lucy Kirkwood 
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A recent theatrical premiere that addresses in a very 

interesting way the subject we are dealing with is 

Antropoceno, by the American playwright Thadeus 

Phillips. Antropoceno is a play released in February 

2020 at the Teatro de La Abadía, in Madrid. Phillips 

creates a visual poem that wants to lead us to reflect 

on the big question: what world are we leaving to our 

children?  It is a proposal that gathers visual arts and emotion, and may inspire in this aspect for the 

creation of the thematic laboratory that our project proposes. The 

title of the proposal uses a term suggested by a group of scientists 

to name a change of era that we are living on Earth, according to 

their consideration. According to this theory, the impact of men has 

caused a climatic catastrophe that has consequences in the laws 

governing nature. The idea for the creation of this play arises from 

this theory (first enunciated in Berlin), and drinks from it and from  

the Dome or geological element they recreate, as well as Greta 

Thunberg, Joan of Arc, the Greek choirs or the technological 

advances. It is a very visual spectacle, in which the text is reduced 

to the minimum expression. In an interview, Thadeus Phillips 

states: "Above all, we want to inspire, to convey the need to reflect on the situation of the Earth 

and its evolution. We want to build a theatrical mechanism whereby environmental issues are 

addressed in a different way."  

 Image, dance and stage games form an audiovisual and sound atmosphere that places the 

viewer not only in the face of the climate emergency, but also in the face of the nightmare of mobile 

phones, brutal consumption, artificial intelligence, junk food or security at airports. 

 However, Phillips, collaborator of Robert Lepage, proposes a hopeful approach, convinced 

that young people will not change the world, but will reinvent it from catastrophe. "There are 

millions of young people facing this problem. They understand that this system is not working and 

they are bent on changing it. They are the ones who will save the planet," he says. The stage is 

Antropoceno. Thadeus Phillips. Teatro de la Abadía. Madrid. 

Antropoceno. Dr: Thadeus Phillips. Teatro de 

la Abadía. Madrid.  
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dominated by a large dome that recreates the Earth as a piece of art. The texts were written by the 

actors after improvisation rehearsals.  

 We have chosen these three dramatic experiences focused on the problem around climate 

change and the impact of human activities on nature as an example being inspiring ideas for our 

project, and to take a brief tour on the relationship between theatre and climate change nowadays. 

Surely there will be many more and very interesting examples and it is also our task as teachers to 

discover them to bring them closer to the students. They show how art, science and nature may not 

be as far away as they have led us to believe. 

 

1.3 3.- THEATRE AND EDUCATION IN ADOLESCENCE 

 

"Hay que poner atención a esto, la enseñanza no se transmite por el lado más explícito de un 

ejercicio. Esta se encuentra en los restos que actúan como marcas, huellas en la tierra que se han 

dejado en el proceso de ese ejercicio."1 

Pablo Corral. Técnica y verdad en la interpretación 

 First of all, we would like to emphasize that theatre should be a discipline that was included 

in the official plans of the Secondary Education. In our opinion, it offers an immense amount of 

pedagogical benefits that we will then try to summarize. One of them is the imprint that theatrical 

work leaves on those who have ever exercised it. Adolescence is a very special and sensitive stage 

in human development. It is a key moment for the construction of one's identity and for the 

incorporation into a broader social life. If in any stage of life, direct work with people is always 

sensitive; in this stage it is extremely sensitive. As Mª Rosario Navarro Solano states, one of the main 

reasons why drama "must be present in educational practice is the fact that drama, in essence, deals 

with human relations. This means that drama develops an understanding of the relationship with 

others, enriching the social capacities of each, so necessary in people’s integral form." This aspect 

                                                        
 

1 Translation: We have to pay attention to this; teaching is not transmitted on the more explicit side of an exercise. This 
is found in the remains that act as marks, traces in the earth that have been left in the process of that exercise. 
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is fundamental: in theater we have to put ourselves in 

the shoes of others, which forces us to understand 

them (or at least, try to understand them). And, before 

we put ourselves in the shoes of others, we must find 

ourselves: deepening the possibilities that our body 

has, our voice, our feelings, our reactions.  

Therefore, on an individual level, it helps to increase 

self-esteem and self-confidence in students. At the 

social level, it promotes socialization, tolerance and 

cooperation. And fundamentally, it makes us understand that we are individually also part of a 

group in which we are an essential piece. In a study conducted by Tomás Motos and Vicente Alfonso-

Benlliure, the students themselves claim that theatrical experience influences on their own personal 

development, self-confidence and emotional competence (on the individual level) and their 

personal and empathetic skills (on the social level). 

 The theatrical experience is rich if the space for discovery, reflection and personal 

development is very broad, and while the explanation is replaced by the question and the aim is the 

expression in all its dimensions: oral, physically, creative and dramatic. On the other hand, theatrical 

activity is, above all, an experiential activity and therefore, offers an unbeatable opportunity to raise 

the contents from an experiential, reflective and playful point of view. The theatrical experience will 

be more fruitful the more experiential, and will be more complete when: lessons are replaced by 

the questions; contents are offered through games or activities; games and activities for each group 

are adapted; and all efforts are directed towards discovery rather than to the instruction, with the 

creation of a safe space for expressing ideas and feelings in each session. In this way, the group 

advances according to its own discoveries and reflections expressed orally.  

 Another fundamental aspect of artistic learning and especially theatrical learning is the 

development of creativity and imagination. The moment of creation will be a privileged moment, 

unique and lived with intensity, which will also help us to understand the world and to seek 

solutions. Through imagination, on stage we are constantly transforming, constantly changing. We 

can imagine we are in a forest, in a desert or in the middle of the ocean; we are an atom, a dinosaur 

Escola Municipal de Teatre de Sagunt. Aula Jove. (Camí de 

Nora). 
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or a cactus. And if we imagine and train the imagination, we will also be able to transform ourselves 

and transform the reality around us. 

 A very interesting experience is that of the companies Camí de Nora and La Ninyacristal 

(Sagunto, Valencia). Camí de Nora continues the pedagogical-theatrical work developed at the 

Camp de Morvedre (Valencia) for 25 years. At the head of this project we find Ismael Bereje, Mª 

Jesús Suárez and Sergi Juesas, professionals in 

different theatrical facets such as teaching, 

dramaturgy, directing or acting. The project 

began in public schools (through D'Arteatre and 

Nati Sancho), developing the dramatic play 

activity and insisting on the didactic training of 

children in Sagunt. During these 25 years, the 

scope of action was extended to 

Escola Municipal de Teatre de Sagunt. Aula Jove. (Camí de Nora). 

cultural institutes and associations. Thus the way of understanding theater also reached teenagers 

and adults from other educational and social centers of the region and theater groups. Together 

with Merche Roldán, in 2017 they organized the I conference on Artistic and Educational Projects 

for the Social Intervention Educacreart Sagunt, with the aim of projecting art as a cross-cutting axis 

of work within the educational field. Camí de Nora's pedagogical project is developed in three 

aspects, taking into account the age of the students. The project of Aula Jove de Teatre, aimed at 

young teenagers, consists of the realization of workshops where, through a full expressive dynamic, 

the participants increase their communicative and creative capacities. It is precisely adolescents, full 

of doubts and questions, who will find in the activity an adequate space and time to project their 

concerns and, perhaps, discover their own answers. They have won the recognition of the Buero de 

Teatro Joven awards with the plays Die Selektion, La última clase (The Last Class), Creisy and Secrets. 

Also the Association La Ninyacristal, with the actress Mª Carmen Carrera at charge, has done and 

performs a great pedagogical-theatrical work, raising in her theatrical plays aimed at the 

adolescents the necessary questions to ignite the reflection, many times, around social issues. 

All the experiences that combine theater and education reveal the traces that theatrical work leaves 

in adolescence. All these qualities of theatrical work base their choice as a form of expression and 
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central basis of a project that seeks to make climate change visible (one of the most important 

challenges facing humanity, not only as a viewer, but as the main cause) and of motivating 

commitment to seek common solutions. 

    
1.4  4.- METHODOLOGICAL LINES AND EXPLANATION OF THE GUIDE’S STRUCTURE 

  

1.4.1  GENERAL METHODOLOGICAL LINES: 
 We have chosen an active methodology, related to project learning and task design, since 

the learning path throughout the units focuses on creating a final task, which is the creation of a 

play. Students must solve situations, not only through their knowledge, reflection and active 

cooperation, but also through their emotions, imagination and sensitivity. Therefore, all units are 

justified within an integration process, in which the important thing lies in the learning journey. This 

is an approach more focused on the project than the product or final result; it revolves around a 

didactic axis and allows addressing the content from a global perspective. The implemented project 

covers complex activities around a precise object, which shapes a unit.  

 We consider that in our proposal and in the final task that proposed within the creative 

laboratory, students are the main protagonist of their own learning and teachers become a guide 

to the process, establishing relationships between previous knowledge and experiences, and new 

content. We will always start from the students’ development level and try to promote an intense 

activity and interactivity by the student. 

 As proposed, the activation of a creative thematic laboratory (which is based on the 

conjunction between theatrical education and environmental education) starts from two 

fundamental principles: experimentation and experience (as a laboratory) and the development of 

creativity. We will also try to implement the mechanisms of intuition (work on the object of 

knowledge in a sensitive way), of motivation (looking for the way to present the contents in an 

interesting way), the principle of attention to diversity (based on the fact that we are all diverse and 

provide from ourselves something fundamental to the group), and the principle of socialization. 

 Within the consideration of the creation lab, we will use games as part of a learning 

technique that brings the mechanics of the game to the educational realm. The game facilitates the 

internalization of knowledge, generates a positive experience, motivates students and develops a 
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greater commitment of people. In many cases, the game will be the vehicle towards the content, as 

well as a tool for fun and acquisition of the theatrical technique.  

 Finally, at the end of each session, we will use the technique of the circle, to enjoy a space 

for reflection, questions, expression of ideas and analysis of content. The circle is a space in which 

all the students sit in a big circle and have the time and tranquility necessary to share the experience 

they have just realized, what they have felt, what they have discovered, what they did not like... It 

is the space for conflict resolution, if any, and a space for positive reinforcement and reflection. To 

perform this technique, it is needed to give enough time at the end of the session or the module. 

The parts of the circle time are as follows: 1) The circle is formed. Each participant, including the 

teacher, needs a work diary and the circle starts with five minutes dedicated to write the first 

impressions, feelings and/or difficulties we have encountered. 2) The next step is done in turns and 

each participant can tell what they want about their own experience (if it has been fun, if they had 

any difficulty, if they have discovered something...). The emphasis has to be placed in our own 

experience, not the others. The participants who listen always do it with respect and attention, so 

that the training of attention (so important in theater) is practiced through this technique. Since 

time is very limited, a good resource is that each participant always sits in the same place in the 

circle, so that if there is no time for everyone to speak in one session, they can do so in the next. 3) 

Finally, a free speaking shift is performed, in which the goal is to analyze the activity performed.  The 

teacher can ask two questions: a) What have you worked on in this activity? (attention, disinhibition, 

voice, reaction...) b) What does the content activity raise? It is important that it is the group that 

discusses it, drawing conclusions. As our project proposes that contents are offered through the 

activities, the group forms an opinion and has an active attitude regarding the creation that will 

come later. In this way, our methodology revolves around two fundamental issues: action-

reflection-(external action). 

  

1.4.2 GUIDE’S STRUCTURE 
 We have proposed the development of a thematic theatrical creation laboratory through 12 

teaching units that works all aspects related to theatrical practice and knowledge on climate change. 

Each teaching unit has the following structure. We comment on what each section consists of: 

a) Justification of the unit: it is a brief commentary on the contents of the unit, and its 

relationship to the previous and subsequent units. 
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b) Objectives: These are the intentions that guide the teaching-learning process and that 

students must achieve at the end of the educational process. 

c) Contents: These are the elements that teachers work with students to achieve the skills 

expressed in the objectives. 

d) Skills: Skills are a set of abilities, knowledge and attitudes appropriated to the context. The 

students must reach them for their realization and personal development, as well as for 

active citizenship and social integration. We detail what each of the competencies consists 

of, and the abbreviation we use in the guide: 

 Competence in Linguistic Communication (CLC). Competence in linguistic communication is 

the result of the communicative action in a particular social and cultural context. It is a complex 

competence that includes linguistic, social, cultural and factual aspects. Its development is 

structured around five components related to their scopes or dimensions: the linguistic component; 

the pragmatic-discursive component; the socio-cultural component; the strategic and the personal 

component. 

 

 Mathematical competence, and skills in science and technology (MCST). Mathematical 

ability implies the capacity to apply mathematical reasoning and its tools to describe, interpret and 

predict different phenomena within their context. Key competences in science and technology 

provide an approach to the physical world by favoring: responsible interaction with the natural 

environment through actions that promote the conservation of the natural environment, and the 

development of scientific thinking with the application of own methods of scientific rationality and 

technological skills. 

 

Digital Competence (DC). Digital competence involves the creative, critical and safe use of 

information and communication technologies to promote their use in the work environment, 

enhance learning, manage free time and contribute to participation in society. To achieve these 

purposes, the development of the competence is articulated around the following areas: 

information management; communication, developing knowledge of digital media; the creation of 

content, focusing on the use of various formats (text, audio, video, images); security, which involves 

knowing the risks associated with the use of technologies. 
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Learn to Learn (LLC). Learn to learn competence is characterized by the ability to initiate, 

organize, and persist in learning. It is a fundamental competence to facilitate lifelong learning.  

 

 

Civic and Social Competences (CSC). 

a) Social competence:  social competence relates to personal and collective well-being in relation to 

health, both physical and mental, and to the healthy lifestyle that promotes it. This competition is 

closely linked to the immediate social environment of the students. 

b) Civic competence: civic competence is based on knowledge of the concepts of democracy, justice, 

equality, citizenship and civil rights. This knowledge in turn implies the identification of the most 

outstanding contemporary foundations and the understanding of social and cultural processes of 

today's society. 

Civic competence involves, in turn, the development of a series of skills that focus on the ability to 

interact effectively in the public sphere and to express solidarity and interest in solving problems 

affecting the community; critical and creative reflection and constructive participation in 

community activities or medium and immediate scope; and decision-making in local, national or 

European contexts and, in particular, through voting and social and civic activity. 

 

 Sense of initiative and entrepreneurial spirit (SIES). This competence implies the ability to 

form ideas into acts, for what is required: become aware of the situation to intervene or solve it; 

plan and manage the necessary knowledge, abilities or skills and attitudes with own judgment, in 

order to achieve the intended purpose. The development of creativity and critical sense and 

responsibility are paramount in this competence. 

 

 Awareness and cultural expressions (ACE). This competence is articulated around the 

following aspects: knowing the cultural and artistic events by valuing them as a source of personal 

enrichment and as part of the heritage of the people; developing own aesthetic and creative 

capacities linked to controlling capacities related to different artistic and cultural codes; developing 
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the effort and discipline  capacities needed for artistic production; boosting initiative, creativity and 

imagination. 

a) Cross-cutting elements: those refer to teaching and learning content that, due to their 

formative relevance, cannot be confined to the scope of a particular discipline but must be 

treated in all or a plurality of them. In the transversal all kinds of content can be placed and 

training processes are not easily included in conventional disciplines, but a coordinated 

collaboration of several or all of them is needed for its development. We firmly believe that 

theatre in education is an excellent field for the development of all transversal elements, in 

particular the basic skills for interpersonal communication, active listening capacity and 

agreement through dialogue; and awareness of issues and problems of the globalized world, in 

order to promote the active contribution in the defense, conservation and improvement of our 

environment as a key element of the quality of life. 

b) Methodology: it refers to decisions directly related to the organization and the development of 

the learning process. It is a set of strategies, procedures and actions organized and planned by 

the teachers, in order to enable the learning of the student and the achievement of the stated 

objectives. In this section, specific aspects are not determined as spaces or temporary planning, 

but how to approach the learning process of the students. 

c) Evaluation criteria: the evaluation criteria are the specific model for evaluating student learning. 

They describe what they want to value and what students must achieve, including both 

knowledge and competences. 

d) Activities: we propose a series of activities divided into initial teaching/learning activities, and 

final activities to structure the contents in each session. Those are activities that outline a 

starting point, and the materials will be developed later. 

e) Unit assessment heading: in the units with more difficulties to evaluate, we have added 

headings to allow the evaluation of the competencies in more detail. They divide more complex 

tasks into simpler, gradually distributing tasks so that all aspects that make up the unit can be 

evaluated. 

 

Now we move on to the development of teaching units. 
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MODULE 2.- GUIDE FOR THE PREPARATION, 

IMPLEMENTATION AND EVALUATION OF 

THEMATIC LABORATORIES. 
 

DIDACTIC UNITS. GUIDE FOR A TEACHER TO REPRESENT A PERFORMANCE ON CLIMATE 

CHANGE. 

 
 

 

1.5 1ST DIDACTIC UNIT: 
1.6 "THE MOST SCOUNDREL WINS” 
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Justification of the unit: 

           When beginning to work with something as sensitive as our own body and our 

own voice, first and foremost we must create the right conditions to develop it. In daily 

life, we are not used to speaking in public, dressing up, or expressing our emotions 

openly. 

         Therefore, the first unit starts by offering guidelines to create an environment in 

which trust, listening and respect are paramount. Thus, in a climate in which trust and 

freedom among the members of the group prevails, it will be easier to break blockages 

that so often inhibits our expression. 

Objectives: 

 

- Practice activities to break personal 

blockages and inhibitions. 

- Experience expressive activities aimed at 

achieving good group cohesion. 

- Empathize with the teammates of the 

group to achieve the good development of 

the class. 

- To get feedback for the teacher on the 

interests and concerns of the group.  

Content: 

 

1. Knowledge of our body: instrument of 

expression and communication. 

 

2. Get to know the group. 

 

3. Body disinhibition. 

 

4. Interaction between students. 

 

5. Mutual respect. 
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Basic competencies: 
CLC: 
• Understand the meaning of oral and 

written texts. 

• Express yourself orally and in writing 

with correctness, adequacy and 

consistency. 

• Respect the rules of communication in 

any context: turn of speech, listen 

attentively to the interlocutor... 

LLC: 
! The knowledge about what you know 

and do not know, what you are able to 
learn, what interests you, and so on. 

! The knowledge of the discipline in which 
the learning task is located and 
knowledge of the specific content and 
the demands of the task itself. 

! Knowledge of the different possible 
strategies to tackle the task. 

CSC: 
• Develop the capacity for dialogue with 

others in coexistence and work 

situations, and conflict resolution. 

• Recognize wealth in a range of views. 

• Be consistent working as a team, 

coordinating tasks, times and 

overcoming difficulties. 

ACE: 
! Show feelings and emotions from 

artistic codes. 

Cross-cutting elements: 
• Oral comprehension and expression. 
• Civic education. 
• Peaceful conflict resolution. 

Prevention of violence in all areas. 
Education for peace. 

• Effective equality between men and 
women. Prevention of gender-based 
violence, and any form of racism and 
xenophobia. 

• Entrepreneurial spirit. 
• Cooperative learning and association 

among students. 
• Sustainable development and 

environment. Environmental 

education. 
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Methodology: 

            The methodology focuses on an integrative process, which assumes that each 

activity involves learning and leaves a mark to move forward on the next step towards 

the final task. Our methodology works the game, as it motivates students and is 

generated in a positive climate. Cooperative learning throughout the sessions we 

propose and we propose reflection on the lived experience through the technique of 

the circle is essential. 

Evaluation criteria: 

! Participate actively and respectfully in the communication exchanges. 

! Collaborate in work teams to achieve common goals by taking on various roles 

effectively and with responsibility, supporting colleagues by demonstrating 

empathy and recognizing their contributions, as well as using equal dialogue to 

resolve conflicts and discrepancies. 

! Evaluate, autonomously, the own oral productions as well as the classmates, 

taking into account the quantity, quality, relevance, pertinence and clarity, and 

the rules of prosody, to progress in the oral communicative competence.   
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Activities: 

! Initial activities: 

1. Take your students on stage, remove your shoes and sit in a circle. Afterwards, 

everyone must confess to the group something they love and something they 

hate a lot. 

 
2. Ask your students to take a folio and a pen. After a relaxation session (with music 

and directions to keep a blank mind), when you ask it they must clap once, then 

open their eyes and write what comes first to their head, whatever it is, that is 

to say, loose words, phrases, a drawing, an onomatopoeia… 

 
 

! Teaching/Learning Activities: 

1. The teacher will ask her students to find a partner and to be at the center of the 

circle created by her own classmates. First, your partner will tell the ear a feeling, 

express it with the expression of your face and the rest must guess it. Then you'll 

be the other component of the couple who should tell her. This activity must be 

carried out by all. 
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2. The teacher will give them a daily object (a rope, a stone...) and must give it a 

different utility to the one she has and explain how it works. 

 
3. Now, harder. The teacher gives them a card on which an object will be written 

and you will have to make gestures for the class to guess. 

 
 

! Practice/Final Activity: 

1. All together and scrambled on stage, we will have to dance to the sound of the 

music that the teacher puts. She will change it and will combine various styles 

such as rock, salsa, African dance... 
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1.7 2nd DIDACTIC UNIT: 
1.8 "METAMORFOSIS" 

 

Justification of the unit: 

            Once we have set out a space of trust in which we can all express ourselves freely 

and respectfully, we will enter this unit to deepen the development of the 

interiorization of the characters and reinforce the disinhibition on the scene. 

            We will delve into breathing and voice techniques and give the necessary 

guidelines to understand that every character and anything that happens and is created 

on stage, happens because there is a purpose for it. 
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Objectives: 

- Be able to play feelings, emotions and 

ideas through artistic expression. 

- Empathize with classmates. 

- Show respect for the creations of other 

students. 

- Promote the capacity for scenic and 

space creation.  

- Be tenacious in rehearsals and strive to 

represent well the character assigned 

to you. 

- Write a short script or outline of a 

possible play. 

Content: 

1. Disinhibition in scene II. 

2.  Interiorize a character. 

3. Create a character. 

4. First steps for creating a play. 

Writing the outline of a character's 

story. 
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Basic competencies: 
CLC: 
• Recognize and apply the three 

dimensions of the pragmatic-discursive 
component: sociolinguistics, 
pragmatics and discursive.   

• Know the world and its intercultural 
dimension through texts and theatrical 
performances. 

• Overcome the difficulties and solve 
problems that arise in the 
communicative act. 

MCST: 
• Awareness of man-made changes in 

the environment and the 
repercussions for future life. 

LLC: 
• Make summaries, schemas, and 

concept maps. 
• Research on curriculum topics or any 

other interest and be critical with the 
content. 

CSC: 
• Learn to behave from the knowledge of 

different values. 
• Dialogue with others in situations of 

coexistence and work for conflict 
resolution. 

• Recognize wealth in diversity of 
opinions. 

SIES: 
• Take responsibility and accountability. 
• Make an effort to work as a team and 

try to coordinate tasks, times and 
resolve potential difficulties during the 
development of work. 

Cross-cutting elements: 
• Understanding and oral expression. 
• Civic education. 
• Peaceful conflict resolution. 

Prevention of violence in all areas. 
Education for peace. 

• Effective equality between men and 
women. Prevention of gender-based 
violence, and any form of racism and 
xenophobia. 

• Entrepreneurial spirit. 
• Cooperative learning and association 

among students. 

• Sustainable development and 
environment. Environmental 
education. 
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• Empower personal skills. 
ACE: 
• Show respect for interculturality and 

value it as a source of personal and 
cultural wealth. 

• Express feelings and emotions from 
artistic codes. 
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Methodology: 

           We continue in the course of an integrative process, which gradually builds the 

structure on which the final task is carried out. We continue to work through play and 

improvisation, always encouraging attentive listening and mutual respect.  

Therefore, cooperative learning and final reflection on the lived experience through the 

technique of the circle is essential. 

          As for the methodology to work the characters, we will start from the internal 

experimentation of the characters and the previous reasons that the actor must take 

into account, which lead the character to find himself in the situation that we witnessing 

the scene. 

Evaluation criteria: 

• Evaluate, autonomously, the oral and written productions of their own and the 

colleagues, taking into account the quantity, quality, relevance, relevance and 

clarity and the rules of prosody, in order to progress in oral communicative 

competition. 

• Being able to internalize a theatrical role. 

• Participate actively and respectfully in classes. 

• Collaborate in teamwork and be responsible for the task entrusted to you. 

• Produce oral and write texts of the theatrical genre following the principles of 

coherence, cohesion and correction. 
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Activities: 

 

• Initial activities: 

1. Go to the stage and create a circle. Then, briefly, each student must imitate a 

character they like or dislike. 

 

 
 

• Teaching/Learning activities: 

1. The teacher will ask the class to find a partner. The teacher will give the students 

roles (teacher/students, mother/child, police/teen...) and they have to prepare a 

brief daily dialogue that will then be represented before their peers. But, before you 

start, they must write on a piece of paper the characteristics of their character, that 

is to say, personality, why the character is in that place, what is his/her goal... and 

give it to the teacher before each performance. 

 
2. Now it's time to exchange papers. In the following performance, one of the students 

of the previous couples will have to represent the character that his/her partner has 
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played and, to get it right, he/she must study well the notes his/her partner wrote. 

Obviously, his/her partner will do the same and interpret his/her character by 

focusing on the written profile. 

 
 

• Practice/Final Activity: 

1. Of all the characters that students have seen in the stage today, they must choose 

one and delve into it. Later, they will write a short story in which she/he is the 

protagonist. If they can't think of a story, it is also possible to write a short scene in 

which his/her participation fits. 

 
[The text of the image above says the following: 

THEATRICAL SCRIPT 

What is a script? 

Broadly speaking, a script is a text in which the content of a play, a TV show or a movie (as 

applicable and with all the needed details) is set out.] 
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1.9 3rd DIDACTIC UNIT: 
1.10 "DO WE DANCE?" 

 

 

Justification of the unit: 

We have to be aware that, to go on stage, we have to be able to control our 

bodies. Therefore first of all it is necessary to become aware of it; secondly, exercise it 

as much as possible; and in the third place, to be able to give it the necessary freedom.  

To do this work, we will use dance as a fundamental expression of the stage 

work, and two basic aspects that it develops: body awareness and rhythmic. Dance will 

help us to be better physically prepared, to learn to tension and relax muscles, and to 

be aware of the rhythm that is present in all things, including our body. In addition, at 

this time of the process, dance promotes the integral formation of the person and 

promotes the capacity of socialization, as well as the self-esteem and creativity of the 

students. 
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Objectives: 

- Check the most beneficial position 

of the body. 

- Explore the limits of your own 

body. 

- Master coordination of 

movements. 

- Being able to keep up with the 

music. 

- Coordinate movement in an 

exercise of fluidity, balance and 

freedom.  

- Endow the movement with its own 

identity and enhance its expressive 

and artistic properties. 

Content: 

1. Dance as a form of body expression. 

2. The most well-known types of 

music. 

3. Approach to the diversity of music 

and dance. 

4. The main dance steps. 

5. Combine rhythm with body 

movement. 

6. Choreography invention. 
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Basic competencies: 

CLC: 

• Understand the meaning of written 

and oral texts. 

• Express yourself orally and in writing 

with consistency, cohesion and 

adequacy. 

• Respect the rules of communication in 

any context: turn of speech, listen 

attentively to the interlocutor... 

DC: 

• Critically select different sources for 

searching information. 

• Develop information derived from data 

obtained through technological means. 

LLC: 

• Research curriculum topics and be 

critical with its content. 

CSC: 

• Develop the capacity for dialogue with 

others in coexistence and work 

situations, and conflict resolution. 

Recognize wealth in the diversity of 

opinions. 

SIES: 

• Know your own skills and know how to 

exploit them. 

• Take responsibility and possible 

consequences. 

Cross-cutting elements: 

• Civic education. 

• Peaceful conflict resolution. Prevention 

of violence in all areas. Education for 

peace. 

• Effective equality between men and 

women. Prevention of gender-based 

violence, and any form of racism and 

xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and association 

among students. 

• Intercultural education. To promote 

knowledge of the multicultural reality 

of today's society. 
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• Know how to work as a team, 

coordinate tasks and overcome 

difficulties. 

ACE: 

• Be able to express your emotions and 

ideas. 

• Create works and presentations with 

aesthetic sense. 
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Methodology: 

         We continue to create an integrative process, which gradually builds the structure 

on which the final task is carried out. We continue to work through play and 

improvisation, always encouraging attentive listening and mutual respect. Thus, 

cooperative learning and fine reflection on the lived experience through the technique 

of the circle is essential. To work dancing, we will work with an active methodology, 

adapted to the addressed students and groups. We will also follow a method based on 

sensory and rhythmic, which connects psychological and bodily functions. At all times, 

experience will precede conceptualization.  

Evaluation criteria: 

• Cooperate in the class actively by becoming involved in the activities proposed by 

the teacher. 

• Collaborate in work teams to achieve common goals by taking on various roles 

effectively and with responsibility, supporting colleagues by demonstrating 

empathy and recognizing their contributions. 

• Show effort in creating choreographies and try to execute them feeling the rhythm. 

• Evaluate your own creations and those of the rest of the class according to linguistic, 

kinesics and musical principles. 
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Activities: 

• Initial activities: 

1. We close our eyes and move our body to the rhythm of the music according to 

what that music inspires us, makes us feel. The melodies will change and some 

will be slow and melancholy, others cheerful and boisterous, others dramatic... 

 

• Teaching/Learning activities: 

1. All the students will line up and the teacher will give some slogans the students 

must follow. Whoever does not do so in the specified time will be eliminated. The 

teacher will have a drum to make the slogans but some may also be verbalized: 

 

a. If you play the drum slowly, students should move quickly around the stage. 

b. If you play the drum quickly, students should walk the stage "in slow motion". 

c. If the teacher shouts "Run!", students should stop completely. 

d. If the teacher says "Up!" they'll have to sit on the floor. 

e. If the teacher says the phrase "We are alive" they must lie on the ground without 

moving. 

 



                                                                                 
 

                                       
This project has been funded with support from the European Commission. This book reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be of the information contained therein. 

2. In groups of four people, they will have to choose a song and prepare 

choreography for the first 20 seconds from the beginning. The choreography 

should not be conventional and styles should be mixed. For example, if you have 

chosen a rock song they must prepare choreography with movements of ballet or 

Spanish dance. 

 
 

• Practice/Final Activity: 

3. Choreography representation in the institute’s courtyard in groups of four 

people. To do this, they must prepare a costume related with their dance or used 

in it such as a ribbon or hat to throw it. 
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1.11 4th DIDACTIC UNIT: 
1.12 "SOS: LIFE AND DEATH MATTER" 

 
 

Justification of the unit: 
 
            In the previous three units, we have explained some of the basic principles for the 

activation of theater labs focused mainly on the preparation of an actor/actress. 

Now we are going to address the thematic part, consistently unifying the two vertebral 

contents of our project: theatre and climate change. 

            In fact, in this unit we will educate the actors to the problems suffered by our 

planet so that, in later units, they can express them through the theater. 
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Objectives: 

• Raise awareness about the serious 

problem of climate change on Earth in a 

theoretical and experiential way. 

• Comply with the commitment of 

developed countries that take part in 

the United Nations Framework 

Convention on Climate Change. 

• Encourage students to take urgent 

action to alleviate the environmental 

problem. 

• Encourage the dissemination of 

information on climate change. 

Content: 
1. Climate change. 

2. Severe cases: 

a. uncontrolled avalanches 

b. drought 

i. endangered animals due to 

drought. 

3. How can we help our planet? 
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Basic competencies: 

CLC: 

! Express ideas in large groups in an 

orderly and understandable way. 

MCST: 

! Include concepts of "climate", 

"weather phenomenon" and 

"greenhouse effect”. 

! Identify "climate change" as a natural 

and artificial response variable. 

! Recognize the "greenhouse effect" as 

a result of man's relationship with the 

environment. 

! Recognize meteorology as a science of 

study of climate. 

! Reflect on the actions that can be 

taken individually to mitigate and 

adapt to climate change. 

DC: 

! Critically select different sources for 

information search. 

LLC: 

! Research curriculum topics or about 

their interest and be critical of the 

content. 

CSC: 

Cross-cutting elements: 
• Civic education. 

• Effective equality between men and 

women. Prevention of gender-based 

violence, and any form of racism and 

xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and association 

among students. 

• Sustainable development and 

environment. Environmental education. 
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! Learn to behave from the knowledge 

of different values. 

SIES: 

! Optimize personal resources based on 

your own strengths. 

ACE: 

! Express feelings and emotions from 

artistic codes. 

Methodology: 
The methodology in this unit remains fundamentally experiential, as emotion, impact 

and experience will be the starting point for further reflection. 
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We will also work on cooperative learning, and in this unit we will lay the conceptual 

bases on climate change, to develop the creation on these bases in the subsequent units, 

aimed at the final task. 

Evaluation criteria: 
- Assess the emergency situation of our planet. 

- Know the main terms of the semantic field of "climate change". 

- Reflect on possible actions that can stop the problem. 

- Take an interest in the issue of pollution. 

- Take a questionnaire with corrections. 

- Record a motivational video to raise awareness on young people about the 

serious problem of climate change. 
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Activities: 
• Initial activities 

1. The teacher asks: What do you know about climate change? Do you know the term 

"global warming"? Are you interested in pollution-related issues? With how many 

ways is it possible to pollute the planet? Do you know any nearby cases where is 

it getting contaminated? It's time to perform a <<brainstorm>> in class. 

 
• Teaching/learning activities 
1. Prepare your students to watch videos about climate change. Some are shocking. 

Here are the links: 

https://youtu.be/CH_vixk5j3s 

https://youtu.be/SJLz1S4F8-I 

https://www.facebook.com/watch/?v=2397203880563523 

 
2. Then ask them to take a short online questionnaire to verify that they have fully 

understood the situation posed by the videos from the previous activity: 

https://docs.google.com/forms/d/1mdGw-

k_0T4QnNZiik6DJ40OV0KNHCr6SfvHXglz2OPk/prefill 
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• Practice/final activity 
1. The student must record a video, as a youtuber, encouraging young people to act 

soon to solve the issue of climate change and save our planet. Then, they can send 

it to their friends. 
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1.13 5th DIDACTIC UNIT: 
1.14 "THINK AND LET YOURSELF GO" 

 

Justification of the unit: 

Now that we have introduced, in an experiential way, the reflection on the problem of 

climate change, in this unit we will try to manifest through the expression of our body 

and our face the effect of our reflections and emotions. 

We will deal with theoretical concepts and the environmental problem from the 

emotion it produces, and how from our emotions and experiences, we can begin to seek 

solutions and transform problems in a constructive way. 

Objectives: 

- Being able to express an idea with 

only body movements and facial 

expressions. 

- Understand, analyze and comment 

on ideas expressed through body 

expression. 

- Master the terminology of the 

semantic field of body expression 

and theater in general. 

Content: 

1. Fundamentals of body expression: 

1.1. Facial expression 

1.2. Body movement 
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Basic competencies: 

CLC: 

• Understand the meaning of body 

expression. 

• Respect the rules of communication in 

any context: turn of speech, listen 

attentively to the interlocutor... 

LLC: 

• Research topics of their interest and be 

critical with its content. 

CSC: 

• Know human activities, acquire an idea 

of historical reality from different 

sources and identify implications of a 

social and democratic state of right 

endorsed by a constitution. 

• Develop the capacity for dialogue with 

others in coexistence and work 

situations, and conflict resolution. 

• Recognize wealth in the diversity of 

opinions. 

• Learn to behave by knowing different 

values 

 SIES: 

• Take on and account for the 

responsibilities entrusted. 

ACE: 

• Show feelings and emotions from 

artistic codes. 

Cross-cutting elements: 

● Civic education. 

● Effective equality between men 

and women. Prevention of gender-

based violence, and any form of 

racism and xenophobia. 

● Entrepreneurial spirit. 

● Cooperative learning and 

association between students. 

● Sustainable development and 

environment. Environmental 

education. 
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Methodology: 

In this unit we will start a process in which, through the exposure of certain 

images, we can determine what kind of emotions it provokes us and we achieve the 

necessary tools to express them. 

Finally, and from those emotions, we will try to look for solutions or proposals 

to improve the situation. We will work through cooperative learning and, as always, 

we will use the technique of the circle to create the final reflection space.  

Evaluation criteria: 

• Develop the ability to express ideas through body and facial expression. 

• Understand the meaning of the different movements of the human body. 

• Reflect on our feelings and know how to express them with our bodies. 

• Know the specific vocabulary of the theater semantic field. 
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Activities: 

• Initial activities 

1. The teacher will ask her/his students to search at home, on the Internet, images of 

a desolate landscape, of frightened, thirsty or hungry animals... 

 
2. In class we will go through the images and the class will comment aloud what they 

feel, think, do about it... 

 
 

• Teaching/learning activities 

1. Students will have to choose one of the images above and represent it to their 

classmates, who should guess the image. 
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2. After the representation of each student, they must offer constructive criticism, that 

is to say, explaining how it can be improved, enhancing that feeling through another 

type of body movement, gesturing or shouting... Obviously, the moderator will be 

the teacher. 

 
 

• Practice/final activity 

1. Now it's time to propose improvements. Students should think of a small play in 

which they propose a problem created by climate change and a possible solution. 
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• We propose a short rubric to the teacher for evaluating body expression activities: 

RUBRIC TO EVALUATE BODY EXPRESSION EXERCISES 

CRITERIA LEVELS RATING OBSERVATIONS 

Space filling 1. Does not use the space; 

the placement on stage is 

not correct. 

  

2. Fills the space correctly 

and appropriately to the 

meaning of the message it 

intends to convey only at 

specific times. 

  

3. Takes up the space equally 

almost all the time, except 

at specific times. 

  

4. Uses all the space 

available. 

  

Motor skills 1. Only one motor skill (jump, 

fall, slide and turn). 

  

2. At least two different 

motor skills (jump, fall, 

slide and turn). 
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3. At least three motor skills 

(jump, drop, slide, and 

spin). 

  

4. The four different motor 

skills (jump, fall, slip and 

turn) are present. 

  

General dynamic 

coordination 

1. Performs different actions 

and movements without 

coordination. 

  

2. Except for specific motor 

skills there is no 

coordination. 

  

3. There is coordination 

except at certain times. 

  

4. All the changes of motor 

skills are done at the same 

time with total 

coordination. 

  

1. It doesn't have musical 

backing. 

  



                                                                                 
 

                                       
This project has been funded with support from the European Commission. This book reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be of the information contained therein. 

Musical backing 

for movement 

intensity 

2. There is musical backing, 

but its intensity has no 

relation to the intensity of 

the movement. 

  

3. There is musical backing 

that marks the intensity of 

motor skills. 

  

4. There is musical backing 

that marks the intensity of 

motor skills. 
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1.15 6th DIDACTIC UNIT: 
1.16 "BEST SCREENWRITER AWARD" 

 

Justification of the unit: 
Previously, we have practiced to prepare us for a good performance. On the 

other hand, we have studied the adverse effects of climate change and how to take 

them to a theatrical laboratory. 

At this moment, we are going to focus on written communication of a specific 

topic, in our case that would be climate change. On the other hand, the act of writing is 

also important because it is thought-provoking. 

Finally, to know how to perform in a theater, one must be recorded, observe the 

video, and be self-critical. It is the best method to improve diction, gestures and acting 

in general. In addition, a recording has the advantage that you can send it to a friend or 

even a specialist to help you improve. 
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Objectives: 
• Know the characteristics of a narrative 

text. 

• Understand the elements of a 

cinematic script. 

• Create a cinematic script. 

• Evaluate the different aspects that 

make up a short film. 

• Reflect on the characteristics of 

climate change. 

• Encourage the development of 

concerns, critical spirit and social 

reflection. 

Content: 
1. The narrative text. 

1.1. Narrative characteristics. 

2. The cinematic script. 

2.1. Film traits. 
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Basic skills: 
CLC: 
• Understand the meaning of oral, 

written and audiovisual texts. 

• Express orally and in writing with 

correctness, adequacy and 

consistency. 

• Respect rules of communication in any 

context: turn of speech; listen 

attentively to the interlocutor... 

MCST: 
• Awareness of man-made changes in 

the environment and the repercussions 

for future life. 

• Research on rigorous scientific 

methods. 

LLC: 
• Organize projects based on a correct 

presentation. 

• Research on curriculum topics or of 

interest and be critical of the content. 

CSC: 
• Know human activities, acquire an idea 

of historical reality from different 

sources and identify implications of a 

social and democratic state of right 

endorsed by a constitution. 

• Develop the capacity for dialogue with 

others in coexistence and work 

situations, and conflict resolution. 

Cross-cutting elements: 
• Understanding oral and written 

expression. 

• Civic education. 

• Peaceful conflict resolution. Prevention 

of violence in all areas. Education for 

peace. 

• Effective equality between men and 

women. Prevention of gender-based 

violence, and any form of racism and 

xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and association 

among students. 

• Sustainable development and 

environment. Environmental 

education. 

• Use of ICT and audiovisual technology. 
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• Recognize wealth in the diversity of 

opinions. 

• Learn to behave by knowing different 

values. 

SIES: 
• Be constant working, coordinating 

tasks and times, and overcoming 

difficulties. 

• Take on and account for the 

responsibilities entrusted. 

ACE: 
• Express feelings and emotions from 

artistic codes. 

• Create works and presentations with 

aesthetic sense. 



                                                                                 
 

                                       
This project has been funded with support from the European Commission. This book reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be of the information contained therein. 

Methodology: 

The methodology focuses on an integrative process, which assumes that each 

activity involves learning and leaves a mark to move forward on the next step, towards 

the final task. We continue to keep work in our method through a playful way, as it 

motivates students and generates a positive space. Within this game methodology, at 

the end of the unit we propose the award for the best screenwriter. 

We combine the analysis of the object studied (the audiovisual text); theoretical 

guidelines on narrative writing and film script and the creation of a screenplay as a final 

activity. Cooperative learning throughout the proposed lessons is essential and we 

propose reflection on the lived experience by sharing what we have learned through 

the technique of the circle. 

Evaluation criteria: 
• Develop the ability to understand oral and reading comprehension through a written 

text or an audiovisual format. 

• Understand and analyze an audiovisual text. 

• Identify the elements of the narrative and the components of a screenplay. 

• Create a script for a short film showing the problem of climate change. 



                                                                                 
 

                                       
This project has been funded with support from the European Commission. This book reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be of the information contained therein. 

Activities: 
• Initial activities 

1. Students explain the plot of some films they have seen in relation to environmental 

problems: pollution, drought, melting... 

 
2. We view some excerpts from the films mentioned by our students. 

 
 

• Teaching/learning activities 

1. Theoretical class on narrative writing techniques. 

 
2. Guidelines for writing a screenplay. 
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• Practice/final activity 

1. Students write a screenplay based on: videos viewed in class; the plots of the films 

explained by the classmates; and their own experience. 

 
2. Ceremony to award an award for best screenwriter. 
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! Below a rubric to evaluate a screenplay. 

 Failed Improvable Remarkable Excellent 

Well-prepared 
presentation 
demonstrating 
knowledge and 
showing clearly the 
different sequences 

Sequences or 
actions are 
not prepared, 
understood, 
and/or 
clearly 
displayed. 

Slightly 
prepared. The 
student has 
some 
knowledge of 
the subject, 
some 
sequences or 
actions are 
clearly 
displayed. 

Prepared with 
insignificant 
flaws. The 
different 
scenes are 
well marked 
and can be 
understood. 

Well prepared. 
Demonstrates 
knowledge. 
Sequences and 
actions are 
clearly 
displayed. 

Dialogue creation The story 
cannot be 
understood 
through 
dialogue. 

Dialogues are 
well 
constructed but 
sequences are 
incoherent. 

Dialogues are 
well written 
and there are 
a few errors 
of coherence. 

Dialogues fit 
perfectly with 
the story. 

Audio and 
complementary 
lights 

Does not 
provide audio 
or takes 
lighting into 
account. 

Provides some 
audio and has a 
slight concern 
for lighting in 
some scenes. 

Provides 
sound and 
cares about 
lighting in the 
scenes but the 
result is 
improvable. 

The sound fits 
perfectly the 
dialogue and 
the knowledge 
about the set of 
expressive 
lighting in a 
recording is 
noticeable. 

Concepts on 
climate change 

Unaware of 
the main 
effects of 
climate 
change. 

Aware of some 
effects of 
climate change 
but does not 
represent them 
correctly. 

Aware of the 
effects of 
climate 
change, but 
he/she acts 
them with 
sometimes 
with 
inconsistency. 

Aware of the 
effects of 
climate change 
and it is 
represented in 
the short film in 
a coherent way, 
giving them 
global meaning. 



                                                                                 
 

                                       
This project has been funded with support from the European Commission. This book reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be of the information contained therein. 

Use of resources No concern 
about 
costumes, 
staging, 
sets... 

Costumes and 
staging reflect 
some concern 
on the part of 
the author. 

The author 
has been 
concerned 
with giving 
coherence to 
the staging, 
the sets, the 
costumes... 
but 
sometimes 
the choice 
doesn't make 
sense. 

Text, staging, 
costumes and 
costume have a 
global meaning 
in the play. 

Originality The script for 
the short film 
is predictable 
and not too 
interesting. 

The script of 
the short film 
has certain 
twists but the 
end result is 
poor. 

The short film 
is good but 
could be 
improved. 

The short film is 
original. 
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1.17 7th DIDACTIC UNIT: 
1.18 "SHOULD WE START AT ONCE?" 

 

 

Justification of the unit: 

We now have a range of knowledge about the possibilities to express feelings 

and convey ideas with our bodies and our voice. We have also gained knowledge on 

climate change issues, as well as the audiovisual mechanisms we can also use in the 

final task. 

So it is time to consider what the foundations and characteristics of a 

performance are, being our final task, as well as to fully develop our imaginative 

capacity. As Stanislavski states, "Art is a product of imagination. Imagination creates 

things that can be or happen (...) And who knows, maybe they can become." This is our 

primary task: to incentivize imagination, since imagination is fundamental to create a 

future in which human impact on nature becomes positive. 
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Objectives: 
• Develop and consolidate discipline, 

study, and individual and teamwork 

habits as a necessary condition for the 

effective realization of learning tasks 

and as means for personal 

development. 

• Understand, analyze and comment 

oral and written texts. 

• Understand the characteristics of a 

performance. 

• Be able to put into practice the theory 

about performance explained 

theoretically. 

• Reflect on current nature problems of 

our planet. 

Content: 
1. How do we encourage our 

imagination? 

2. Specific features of a performance. 

3. Performance examples about nature. 
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Basic competencies: 
CLC: 
• Respect rules of communication in 

any context: turn of speech; listen 

attentively to the interlocutor... 

• Understand the meaning of oral, 

written and audiovisual texts. 

• Express yourself properly orally and in 

writing, with adequacy and 

consistency. 

MCST: 
• Be aware of man-made changes in the 

environment and its repercussions for 

future life. 

LLC: 
• Organize tasks based on a correct 

presentation. 

CSC: 
• Know human activities, acquire an idea 

of historical reality from different 

sources and identify implications of a 

social and democratic state of right 

endorsed by a constitution. 

• Recognize wealth in the diversity of 

opinions. 

SIES: 
• Know how to work as a team, 

coordinating tasks and timing, and 

overcoming difficulties. 

• Take on and account for the 

responsibilities entrusted. 

Cross-cutting elements: 
• Understanding oral and written 

expression. 

• Civic education. 

• Peaceful conflict resolution. Prevention 

of violence in all areas. Education for 

peace. 

• Effective equality between men and 

women. Prevention of gender-based 

violence, and any form of racism and 

xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and association 

among students. 

• Sustainable development and 

environment. Environmental 

education.  
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• Optimize personal resources based on 

your own strengths. 

ACE: 
• Express feelings and emotions from 

artistic codes. 

• Create projects and presentations 

with aesthetic sense. 
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Methodology: 

We continue working from the integrative point of view that we have set out. In 

this unit we follow a circular structure, which begins with the creation of the previous 

unit as a starting point; continues with some theoretical concepts and ends with the 

proposal of a small creation on based on the previous one. 

In this unit we emphasize imagination; our methodology works the game, as it 

motivates students and generates a positive climate. Cooperative learning is essential 

in the sessions proposed and finally we propose reflection on the lived experience 

through the technique of the circle. 

Evaluation criteria: 
 

Develop the ability to understand oral texts and visual images. 

• Know the main features of a performance. 

• Assess the symbolic communication capability of a performance. 

• Reflect on the problems generated by climate change. 

• Investigate about environmental issues. 

• Create team performance. 
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Activities: 
• Initial activities 

1. In class, we will read all the scripts written by our students to encourage their 

imagination and generate new ideas. 

 
• Teaching/learning activities 

1. Theoretical class on the definition and characteristics of a performance. 

 
 

2. Watch some examples: 

https://youtu.be/Hi9zHSi05sI 

 
• Practice/final activity 
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1. In teams, students must create a performance of less than a minute trying to 

reflect on one of the many problems of our planet’s nature. It should not be a 

big play but rather a symbolic work in which the students take advantage of the 

resources at home (disguises, color lights, music...) to generate a recording that 

reminds us nature and explains a problem. 
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! Below there is a rubric for the teacher to evaluate the performance of the final activity: 

 EXCELLENT WELL REGULAR FAILED 

Body 
expression 

Proper usage of 
the allocated 
space for the 
play, moving and 
performing 
different gestures 
suiting the 
character. 

Correct usage of 
the allocated 
space but 
movements are 
not continuous. 
No security is 
shown in the 
performance. 

Not all the 
allocated 
space is used; 
movements 
and gestures 
are reduced. 

With no 
movements or 
gestures, 
permanently in 
the same place. 

Costumes Completely 
suitable for the 
character and its 
meaning. 

It does not fit 
completely the 
character's 
characteristics. 

Only one 
element helps 
recognizing 
the character. 

Costume has 
nothing to do with 
the character. 

Scenery Stage design 
consonant with 
the central theme 
of the play, usage 
of different 
instruments seen 
in class. 

Stage design is 
not enough; 
suitable only for 
one of the 
scenes. 

Poor stage 
design, with 
only a few 
instruments. 

There is not any 
stage design. 

Music The music, its 
intensity and its 
drama, fits the 
message of the 
performance. 

In some scenes, 
music is not 
appropriate. 

During most 
of the 
performance 
the music 
does not have 
a direct 
relationship to 
the action; it 
can only be 
perceived in 
some 
moments. 

No music or 
without any 
relation to the 
performance. 
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Action Actions are 
clearly identified. 

Actions are 
identified but 
some 
movements are 
difficult to link 
with the action. 

Actions are 
unclear but 
the viewer 
can get a 
general idea 
of the facts 
presented. 

Actions are 
disconnected and 
incomprehensible; 
without a global 
meaning. 

Clarity of the 
message 
conveyed 

The message 
conveyed is clear 
at the end of the 
performance. 

The message is 
clear but with 
some 
incomprehensibl
e parts. 

The message 
is not entirely 
clear, but it 
can be sensed 
at the end of 
the play. 

The message is 
not understood; a 
chain 
incomprehensible 
actions. 

Global 
Performance’s 
Aesthetics 

Aesthetics of the 
play are 
adequate and 
beautiful. 

Aesthetics of the 
play could be 
improved. 

Aesthetic is 
not well 
suited, only a 
few details 
are 
appreciated. 

Aesthetics of 
performance are 
not taken into 
account. 
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1.19 8th DIDACTIC UNIT: 
1.20 "THE CASTING" 

 

 

Justification of the unit: 

The time has come to propose a casting since we are in the process in which we 

can already have a clearer idea of our dramatic work. In the previous units, we have 

worked on our performance and on our creation’s grassroots, so that now we can 

decide who will be in charge of each function of the theatre. 

Our casting will consist of the cast selection process for the show, offering and 

accepting all the good inside each person, eliminating all bias of competitiveness. 
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Objectives: 
• Understand the concept of casting 

and its purpose. 

• Understand the characteristics of a 

casting. 

• Being able to carry out a casting. 

• Reflect on personal skills and the 

need for academic training as a 

project for the future. 

• Assess the effort of the 

actor/actress's work. 

Content: 
1. What is a casting? 

2. Fundamentals of a casting. 

3. How do you carry out a casting? 
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Basic competencies: 
CLC: 

• Properly express yourself orally and 

in writing, with adequacy and 

consistency. 

• Respect the rules of 

communication in any context: turn 

of speech, listen attentively to the 

interlocutor... 

MCST: 
• Awareness of man-made changes 

in the environment and the 

repercussions for future life. 

LLC: 
• Organize tasks based on a correct 

presentation. 

CSC: 
• Recognize wealth in the diversity of 

opinions and be able to learn from 

others. 

SIES: 
• Take on and account for the 

responsibilities entrusted. 

• Optimize personal resources based 

on own strengths. 

ACE: 
• Express feelings and emotions from 

artistic codes. 

• Create projects and presentations 

with aesthetic sense. 

Cross-cutting elements: 
• Understanding oral and written 

expression. 

• Civic education. 

• Peaceful conflict resolution. Prevention 

of violence in all areas. Education for 

peace. 

• Effective equality between men and 

women. Prevention of gender-based 

violence, and any form of racism and 

xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and association 

among students. 

• Use of ICT. 
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Methodology: 

We continue working from the integrative point of view that we have set out 

from the beginning. Minimum theoretical fundamentals for the further development 

for creating personal presentations. A unit in which self-knowledge and how we show 

ourselves to an audience is very important, so that, to set out such a sensitive 

experience we will use a game, because it motivates students and creates a climate of 

trust to express ourselves freely. Cooperative learning, observation and respect 

throughout the sessions are essential. Finally, we propose the reflection on the lived 

experience through the technique of the circle. 

Evaluation criteria: 
• Be able to recognize and enhance own skills. 

• Identify the characteristics of a casting. 

• Understand the goal of a casting. 

• Record a casting for a specific purpose. 
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Activities: 
• Initial activities 

1. Theoretical class about what is a casting and its characteristics. 

 
2. Some examples published on the Internet to strengthen the theory. 

https://youtu.be/RXB8A0i2i4g 

 
 

• Teaching/learning activities 

1. The teacher will ask the students to reflect on what skills they have that are 

relevant to be chosen in a casting for a play. Then, they will write it down. 

 
2. Later, the teacher will ask the students to think about how they can show them 

with a video. For example, if they can sing, they should think and write down 

what song they would sing to impress the director, the same thing if they know 

how to dance. 
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• Practice/final activity 

1. The teacher proposes to record a video for the casting of the performances that 

they will prepare in class to demonstrate their skills more related and suitable to 

the project. 
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- Here is a rubric to assess  the students’ casting: 

 Excellent Well Improvable Insufficient 

Organization of 
the content 

The information 
he/she wants to 
give about 
themselves is 
organized. 

The 
information 
provided is 
organized but 
at the end 
there is some 
additional 
information. 

It provides 
enough 
information 
about his/her 
skills but in a 
disorderly way. 

He/she does 
not have any 
requirement 
asked by the 
casting. 

Diction Projects voice 
clearly and with 
a proper tone. 

Projects his/her 
voice quite 
clearly and his 
with a good 
tone. 

When speaking, 
some words are 
not understood 
due to a diction 
that can be 
improved but 
his/her tone is 
correct. 

Not 
understandable 
when speaking, 
tone is not 
adequate 
either, either 
too low or too 
high. 

Gestures Gestures keep 
up with words. 

Some gestures 
don't fit with 
what he/she 
says. 

It's hieratic and 
he/she doesn't 
always gesture, 
but when 
he/she does it, 
he/she does it 
the right way. 

Gestures are 
sparse or/and 
exaggerated 
or/and 
inadequate. 

Space 
occupation 

The right space 
is filled in the 
recording. 

The right space 
is taken up but 
sometimes 
she/he moves 
too much. 

The right space 
is not taken up 
and he/she 
moves too 
much but the 
recording is 
within the 
limits of what is 
acceptable. 

The right space 
is not filled, or 
he/she doesn't 
move or moves 
too much. 
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Presentation 
skills 

Various suitable 
suitable to the 
characteristics 
of the casting 
are shown. 

He/She has 
various skills 
and, most of 
them, stick to 
those 
requested in 
the casting. 

He/She has few 
skills but fit 
those 
requested for 
casting. 

He/She does 
not show too 
many skills and 
these do not 
suit the needs 
of the casting. 

Creativity Original and 
creative 
presentation. 

Part of the 
presentation 
was original. 

The 
presentation 
wasn't too 
original but it 
was correct. 

The 
presentation 
was not correct 
or original. 

Aesthetic Great care of 
the image. 

The image was 
taken care of 
but with small 
mistakes. 

The image is 
correct but 
does not show 
too much care 
for aesthetic. 

He/She hasn't 
taken care of 
his/her 
aesthetic. 
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1.21 9th DIDACTIC UNIT:  
1.22 "THE SHOW MUST GO ON" 

 

Justification of the unit: 

In this unit, we will join all the pieces of the previous units in a gear that will 

result in our own theatrical play. It's time to start rehearsals with our characters, the 

script or the elements of what we have decided to perform. 

We will learn that theatrical performance is, above all, team effort, and that the 

respect for rules is essential because, in this way, we will respect the work of all and 

each one of the members of the group. We will notice that the group and theatrical 

rehearsals do not work without the full involvement of the whole team.   
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Objectives: 
- Know the standards of testing. 

- Respect team mates rehearsals. 

- Learn from peer performances. 

- Be able to represent a specific 

character. 

- Take care of the personality and 

concerns of the represented 

character. 

- Provide ideas to improve 

performances. 

 

Content: 
1. Standards to be followed during 

rehearsals. 

2. Rehearsals organization. 

3. Critical view of rehearsals. 
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Basic competencies: 
CLC: 
• Understand the meaning of written 

and oral texts. 

• Express orally and in writing with 

correctness, adequacy and 

consistency. 

• Respect communication rules in any 

context: turn of speech; listen 

attentively to the interlocutor... 

MCST: 
• Apply rigorous methods to improve 

understanding of the environment. 

DC: 
• Critically select different sources for 

searching information. 

• Develop own information from data 

obtained through technological 

means. 

LLC: 
• Organize tasks based on a correct 

presentation. 

• Research curriculum topics or of 

interest, and be critical of the content. 

• Create summaries, schemas and 

conceptual maps. 

CSC: 
• Recognize wealth in the diversity of 

opinions and be able to learn from 

others. 

Cross-cutting elements: 
• Understanding oral and written 

expression. 

• Civic education. 

• Peaceful conflict resolution. Prevention 

of violence in all areas. Education for 

peace. 

• Effective equality between men and 

women. Prevention of gender-based 

violence, and any form of racism and 

xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and association 

among students. 
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• Develop the capacity for dialogue with 

others in coexistence and work 

situations, and conflict resolution. 

• Learn to behave with the knowledge of 

different values. 

SIES: 
• Be consistent at work, coordinate tasks 

and times. 

• Take on and account for the 

responsibilities entrusted. 

• Optimize personal resources based on 

own strengths. 

 
ACE: 
• Express feelings and emotions from 

artistic codes. 

• Create plays and performances with 

aesthetic sense. 
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Methodology: 

We continue working from the integrative point of view set out from the 

beginning. It will be the character’s eminently creation and interiority.  Cooperative 

learning, observation and respect throughout the sessions are essential. Finally, we 

propose reflection on the lived experience through the circle technique. 

Evaluation criteria: 
 

• Take interest in preparing a character. 

• Investigate or invent aspects about the character. 

• Prepare a complete work about the character. 

• Express correctly orally and in writing with consistency, adequacy and 

correctness. 

• Strive and be disciplined during rehearsals. 

• Be self-critical. 

• Make constructive criticism of peers’ performances. 

• Provide ideas to improve performances. 
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1.23 10th DIDACTIC UNIT: 
1.24 "INVOLVED WITH the THEATRE AND THE 

WORLD" 

 

Justification of the unit: 

In this unit, we will continue based on our creation, which we have already 

elaborated on previous units, and we will delve into dramatic concepts, and other 

concepts about climate change problems to give a final shape to the task. We are 

reaching the final stretch of the thematic laboratory and it is time to combine acting, 

theoretical and emotional knowledge acquired so far to give the final shape to our 

performance. 



                                                                                 
 

                                       
This project has been funded with support from the European Commission. This book reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be of the information contained therein. 

Objectives: 
- Express orally and in writing with 

consistency, cohesion, adequacy and 

correctness. 

- Study the main traits of a 

performance. 

- Know the main problems caused by 

climate change. 

- Perform at an artistic level the current 

environmental problems. 

- Participate in oral activities done in 

class. 

- Know how to work individually 

respecting the rules of the class. 

- Try to get the public to reflect on the 

problems caused by climate change 

through theatre. 

Content: 
1. Keys to writing a performance. 

2. The main problems generated by 

climate change. 

3. How to represent in a performance 

the problems caused by climate 

change. 
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Basic competencies: 
CLC: 
• Respect rules of communication in 

any context: turn of speech; listen 

attentively to the interlocutor... 

• Understand the meaning of written 

and oral texts. 

• Express orally and in writing with 

correctness, adequacy and 

consistency. 

MCST: 
• Awareness of man-made changes in 

the environment and the 

repercussions for future life. 

• Apply rigorous methods to improve 

understanding of the surroundings. 

DC: 
• Critically select different sources for 

information search. 

• Develop own information from data 

obtained through technological 

means. 

LLC: 
• Research curriculum topics or of 

interest and be critical of the content. 

• Organize tasks based on a correct 

performance. 

• Create summaries, schemas and 

conceptual maps. 

 
 
 

Cross-cutting elements: 
• Understanding oral and written 

expression. 

• Civic education. 

• Peaceful conflict resolution. Prevention 

of violence in all areas. Education for 

peace. 

• Effective equality between men and 

women. Prevention of gender-based 

violence, and any form of racism and 

xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and association 

among students. 

• Sustainable development and 

environment. Environmental 

education. 
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CSC: 
• Develop the capacity for dialogue with 

others in coexistence and work 

situations, and conflict resolution. 

• Recognize wealth in the diversity of 

opinions and be able to learn from 

others. 

• Learn to behave from the knowledge 

of different values. 

SIES: 
• Be consistent at work, coordinate 

tasks and timing. 

• Take on and account for the 

responsibilities entrusted. 

• Optimize personal resources based on 

own strengths. 

ACE: 
• Create projects and presentations 

with aesthetic sense. 

• Express feelings and emotions from 

artistic codes. 
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Methodology: 

We continue working from the integrative point of view set out from the 

beginning. It will be an eminently creative work, in which cooperative learning, 

observation and respect throughout the sessions proposed is fundamental. Finally, we 

propose reflection on the lived experience through the circle technique.  

Some theoretical concepts will be further elaborated, but fundamentally the 

conceptualization of the unit will be determined by the previous creative action. 

 
 

Evaluation criteria: 
 

• Write a script of a performance with correction, cohesion, consistency and 

adequacy. 

• Identify the traits of a performance. 

• Know what climate change is and know its current and future consequences. 

• Reflect on the idea of how theatre can help raise people awareness to curb the 

consequences of climate change. 

• Prepare a project following the presentation standards of academic studies. 
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Activities: 
 

- Initial activities 

1. Theoretical class to explain the fundamentals of writing a performance. 

 
 

- Teaching/learning activities 

1. Writing a script that represents one or more problems of climate change. This 
script should contain brief annotations on character movements. 

 
 

- Practice/final activity 

1. Scripts’ reading, and then choose one or two of them that are the most 

appropriate and express the performance properly (based on the scripts 

chosen). Students will be bringing the ideas. The teacher will only serve as a 

guide and will write down proposals to write later the final script of the 

performance. 
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1.25 11th DIDACTIC UNIT: 
1.26 "ATREZZO" 

 

Justification of the unit: 

Everything we have worked on so far has a fundamental protagonist: the 

actress/the actor who, when moving, determines the space. But the theatrical 

experience consists of more elements. Scenery, costumes, makeup, sound and lighting 

are fundamental parts of a staging. If you look closely at any dramatic work, you will 

notice that it has a carefully chosen costume, prop, sound and lighting.  

In this laboratory unit we will show some points to these aspects that we often 

do not stop to reflect on. We will take into account that the scenery or lighting in theater 

is not trying to reproduce the world, but to create it and, at this point of the course, we 

have dramatic bases to make a creation with these elements, which are fundamental in 

staging. 
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Objectives: 
- Value the importance of costumes, 

lighting and scenery in a performance. 

- Identify the symbolic value of 

costumes in a performance. 

- Know the different types of costumes 

of the classic theater. 

- Discover the possibilities of costumes 

in the modern theater. 

- Analyze the symbolic meaning of the 

lighting. 

- Compose a suitable set of scenery to 

the text performed. 

Content: 
1. Importance of costumes, stage and 

lights in a performance. 

2. Prototype of costumes, stage and 

lighting, according to the classical 

theater. 

3. Costume, scenery and lighting in 

modern theatre. 
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Basic competencies: 
CLC: 
• Express yourself orally and in writing 

with correctness, adequacy and 

consistency. 

• Respect the rules of communication in 

any context: turn of speech, listen 

attentively to the interlocutor... 

MCST: 
• Apply rigorous methods to improve 

the understanding of the 

environment. 

• Awareness of man-made changes in 

the environment and the 

repercussions for future life. 

DC: 
• Critically select different sources for 

information search. 

• Develop own information derived 

from data obtained through 

technological means. 

LLC: 
• Organize tasks based on a correct 

performance. 

• Research curriculum topics or of 

interest and be critical of the content. 

CSC: 
• Learn to behave from the knowledge 

of different values. 

SIES: 

Cross-cutting elements: 
• Civic education. 

• Peaceful conflict resolution. Prevention 

of violence in all areas. Education for 

peace. 

• Effective equality between men and 

women. Prevention of gender-based 

violence, and any form of racism and 

xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and association 

among students. 

• Intercultural education. Promoting 

knowledge of the multicultural reality 

of today's society. 

• Use of ICT and technologies as a 

creative tool. 
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• Be consistent at work, coordinating 

tasks and timing. 

• Take on and account for the 

responsibilities entrusted. 

• Optimize personal resources based on 

own strengths. 

ACE: 
• Create projects and presentations with 

aesthetic sense. 

• Express feelings and emotions from 

artistic codes. 
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Methodology: 

We are reaching the end of our journey and we will work through this unit with 

the integrative process that has been set out. We continue working through play and 

improvisation, always encouraging attentive listening and mutual respect. 

It will be important to observe some previous works on lighting, sound or 

costume, and knowledge of some basic concepts. On this basis, the final task will be the 

creation of the costume itself, the lighting and the stage of the performance. 

Cooperative learning and the final reflection on the lived experience through the circle 

technique will be fundamental.  

Evaluation criteria: 
• Draw in a clear and concise way the costumes and the stage for the performance. 

• Identify costume and stage features in the classical theater. 

• Know how to interpret the symbolic value of the costumes and the stage in 

modern theater. 

• Create a costume suitable for the character and his/her role in the play 

regardless of whether it is a classic or modern performance. 

• Know what climate change is and its current and future consequences. 

• Reflect on the idea of how theatre can help raise people’s awareness to curb the 

consequences of climate change. 
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Activities: 
• Initial activities 

1. The teacher proposes the discussion of the costumes in a classic theatre and in 

modern theatre scenes presented in the following photos: 

 
Romeo and Juliet 

 

 
The Circus of the Sun representing "water" 

 
• Teaching/learning activities 

1. Then, students should invent a possible costume for the following scenes 

following the guidelines in classical theatre. Finally, they must draw it: 

a. A young lady who decides to run away from home to study in the big city. 

b. A young man who lives at home with his parents, has no job, does not 

want to study and only likes to watch TV, video games and go out with 

his friends. 
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c. A fruit seller on the middle-aged market. 

 
2. Now, following the guidelines in modern theater, they should draw a possible 

costume for an actor representing the “pollution”. 

 

 
3. Now students should analyze the lighting design and its dramatic importance in 

the photographs of the initial activity. 
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4. Later, students should do the same as in activity 3 but now with the scenery. 

They must write an analysis and give it to the teacher. 

• Practice/final activity 

1. The teacher proposes to his/her students the following activity: Would you be 

able to disguise yourself with your design? Try it and take a photo, so later they 

can post it in Facebook and Instagram. 
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1.27 12th DIDACTIC UNIT: 
1.28 "LIGHTS, CAMERA AND ACTION" 

 

Justification of the unit: 

We have already reached the end of our journey, through a ride full of 

discoveries and emotions. In this final unit we will work on some techniques that 

facilitate overcoming of nerves and blockages that can occur on the day of the 

performance. Techniques on breathing, concentration of attention or relaxation will 

help at this time to create a positive climate for the performing day of our creation to 

the public. We will work on activities that make us close this exciting trip in the most 

beautiful way possible, always with our classmates.  
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Objectives: 
• Be aware of the performance process 

and enjoy each part. 

• Be trained to relax and avoid mental 

blockage. 

• Practice fellowship with other actors 

and actresses. 

• Achieve maximum concentration in 

times of maximum tension. 

• Get into the role and perform it as it 

was your own skin. 

• Enhance the organicity in the creation 

of the character and the ability to 

sustain it on stage.  

 

Content: 
1. What to do in the last rehearsal. 

2. Relaxation games for the 

actor/actress. 

3. Activities to encourage 

concentration. 
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Basic competencies: 
CLC: 
• Correct diction. 

• Respect rules of communication in any 

context: turn of speech, listen 

attentively to the interlocutor... 

• Understand the meaning of written and 

oral texts. 

• Express yourself orally and in writing 

with correctness, adequacy and 

consistency. 

MCST: 
• Awareness of man-made changes in the 

environment and the repercussions for 

future life. 

• Apply rigorous methods to improve the 

understanding of the environment. 

CSC: 
• Develop the capacity for dialogue with 

others in coexistence and work 

situations, and conflict resolution. 

• Recognize wealth in the diversity of 

opinions and be able to learn from 

others. 

• Learn to behave from the knowledge of 

different values. 

SIES: 
• Be consistent at work, coordinate tasks 

and timing. 

• Take on and account for the 

responsibilities entrusted. 

Cross-cutting elements: 
• Civic education. 

• Peaceful conflict resolution. 

Prevention of violence in all areas. 

Education for peace. 

• Effective equality between men and 

women. Prevention of gender-

based violence, and any form of 

racism and xenophobia. 

• Entrepreneurial spirit. 

• Cooperative learning and 

association among students. 

• Intercultural education. Promotion 

of knowledge of the multicultural 

reality of today's society. 
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• Optimize personal resources based on 

own strengths. 

ACE: 
• Create projects and performances with 

aesthetic sense. 

• Express feelings and emotions from 

artistic codes. 
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Methodology: 

We have reached the end of our journey and have worked through this unit 

with the integrative process of the beginning. In this unit, more than ever, we continue 

working with games (strengthening the relaxation and concentration), always 

encouraging attentive listening and mutual respect. Cooperative learning and the final 

reflection on the lived experience through the circle technique will be fundamental. 

In this last moment it will be very important because, through this technique, each of 

the participants will have the space and time necessary to express verbally what they 

have felt throughout the process and will serve as the closure of the final task and the 

course. 

Evaluation criteria: 
• Demonstrate fellowship between actors and actresses. 

• Stay focused on the character. 

• Value the performance and the work done during the rehearsals. 

• Stay calm and help classmates who feel nervous. 

• Interest in slowing done climate change and its consequences. 

• Value the need to publish the consequences of climate change and motivate 

the youngest to help them, and to be able, among all, to change the world and 

to make it better. 
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Activities: 
• Initial activities 

1. Students write a new personal purpose to improve the conditions of our planet 

and are placed in a circle. Then one by one say their proposal out loud, crumple 

it in a ball of paper and throw it into a central basket. 

 
 

• Teaching/learning activities 

1. Without leaving the circle of the previous activity, the teacher asks them the 

following questions and they answer in random order: 

v How are you feeling? 

v How do you think your peers feel? 

v Any advice on improving the situation? 

v Are you enjoying yourself? 

v Are you proud of your work? 
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• Practice/final activity 

1. Stage of a performance about the adverse effects of climate change. In order 

to be evaluated by the teacher, we propose a rubric: 

Student's Name:  
 

CATEGORY Generally Occasionally Sometimes Never  

Staying in 
character 

The student 
remained 
immersed in 
the character 
throughout 
the 
performance. 
 

The student 
remained 
immersed in 
the character 
throughout 
almost the 
entire 
performance. 
 

The student 
remained 
immersed in 
the character 
infrequently 
throughout 
the 
performance. 
 

The student 
did not stay in 
character 
throughout 
the 
performance. 
 

 

Gestures Body and 
facial 
expressions 
are 
appropriate 
to the words 
and 
intentions. 
 

Body and 
facial 
expressions 
are not 
always 
appropriate 
to the words 
and 
intentions. 
 

In many 
cases, body 
language does 
not 
correspond to 
the words 
and 
intentions. 
 

Body 
expression 
does not 
correspond at 
all to the 
words. 
 

 

Voice 
projection 

Speaking loud 
and clearly. 
 

Not speaking 
very loudly, 
but he/she is 
understood 
 

Not speaking 
loudly and 
sometimes 
he/she is not 
understood. 
 

Intervention 
cannot be 
heard or 
understood. 

 

Nuances and 
voice games 

Student 
nuances and 
plays with voice 
tones to give 
expressiveness. 

Student 
sometimes 
nuances and 
plays with voice 
tones to give 

Student almost 
never nuances 
and plays with 
voice tones to 

Student never 
nuances and 
plays with voice 
tones to give 
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 greater 
expressiveness. 
 

give greater 
expressiveness. 
 

greater 
expressiveness. 

Intervention Exact. At the 
right time. 
 

Student has 
sometimes 
taken a while 
to intervene. 
 

Student has 
often taken 
time to 
intervene. 
 

He/She finds 
it hard to 
start his/her 
intervention 
and that 
generates 
times of 
silence.  
 

 

Improvisation He/She has 
been able to 
cover the 
forgetfulness 
of colleagues 
by 
improvising 

There has 
sometimes 
been silence 
on stage 
caused by the 
forgetfulness 
of his/her 
part. 
 

In multiple 
occasions, 
he/she has 
struggled to 
beg his/her 
intervention 
because of 
memory 
problems and 
lack of 
improvisation
. 
 

He/She went 
blank for a 
long time 
interrupting 
the 
development 
of the play. 

 

He/She 
respects 
teammates 
while not 
performing 
and, 
furthermore, 
is still 
immersed in 
his/her role. 

Always Most of the 
time 

Sometimes Never  

He/She has 
given his/her 
character a 
personal and 
particular 
touch. 

Completely Strives to A little bit. In 
a few 
sentences. 

He/She 
doesn't care 
about 
customizing 
his/her 
character. 

 

Provides ideas 
to improve 
his/her 
character or 
other 
teammates. 

Always On several 
occasions 

Rarely Never  

Complicity 
with the rest 
of the actors 
and actresses. 

Total 
complicity 

Complicity 
with almost 
all 
actors/actress
es 

Not much 
complicity 
with the 
other actors 

No complicity 
with the 
others actors 
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Readiness to 
rehearse 

Always Most of the 
time 

Rarely No  

He/She is 
attentive and 
silent as 
his/her other 
peers. 

Always Most of the 
time 

Rarely Never  

 



                                                                                 
 

                                       
This project has been funded with support from the European Commission. This book reflects the views only of the authors, and the 
Commission cannot be held responsible for any use which may be of the information contained therein. 

2. Conclusion 
The ClimArt project importance lies mainly in its interest in saving the world. To this end, we 

have designed a guide to encourage teachers to represent the serious problems caused by climate 

change and to raise awareness on young adolescents, our future. 

We, on our end, have learned a great deal during the process of creating this Erasmus 

project, especially from our students at the Botànic Cavanilles Institute. They have been the real 

protagonists of this task because they have lived and experienced our project. They themselves have 

recognized that, thanks to ClimArt, they have realized that we are destroying the Earth and that 

they have the power to change this situation. On one hand, they have consequently decided to "do 

their bit" and, on the other hand, to spread the problem so that more young people like them “put 

in their two cents". In addition, an important part of the solution is the dissemination of the problem 

and for this reason they thank the ClimArt project for advertising it at a European level. 

In short, as we have seen the theatre, a good team eager to carry out a humanitarian project 

and motivated students can be the key to make the world a better place. 
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